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Tennessee Comprehensive Systemwide Planning Process

(TCSPP)

Assurances

with Signature of Director of Schools

I certify that _______________________________________________________ School System has utilized the data and other requirements requested from each department, as shown in the Compliance Matrix 5.1 found in the Framework/Guide, in the development of our TCSPP.  The school system will operate its programs in accordance with all of the required assurances and certifications for each program area.

I CERTIFY that the assurances referenced above have been satisfied to the best of my knowledge.

__________________________________________

______________________

Signature of Director of Schools




Date Signed

COMPONENT 1

SCHOOL SYSTEM PROFILE DEVELOPMENT and 
COLLABORATIVE PROCESS IDENTIFICATION

TCSPP TEMPLATE 1.1 TC "TCSPP TEMPLATE 1.1" \f B \l "3" 
Evaluation of Our Process for
Developing Priorities for Improving Schools 

The first two charts require the listing of the Leadership Teams of the system. This information is to be turned in to the TDOE as part of Component 1.

	Composition of the Systemwide Leadership Teams –Listing required

	Member
	Role

	Chris Upton, 5th District Member of Union County Board of Education
	Representative for Union County Board of Education

	Ronnie Mincey, Supervisor of Federal Programs
	Co-Secretary of Systemwide Committee, Systemwide Meeting Moderator, Co-Chair of Component Two, Member Component 4

	Mr. D. Wayne Goforth, Director of Schools
	Co-Chair, Component 5

	Sandra Price, Supervisor of Special Education
	Co-Chair, Components One and Six

	Linda Harrell, Principal, Union County High School
	Co-Chair, Components One and Six

	Roger Flatford, Principal, Big Ridge Elementary School
	Co-Chair of Components Two and Five, Co-Secretary of Systemwide Committee

	Laura Larue, Teacher, Maynardville Elementary School
	Co-Chair of Component Three; Co-Secretary for Systemwide Committee

	James Carter, Supervisor of Elementary Curriculum
	Co-Chair, Component Three

	Brandi Fox Coppock, Information Technology Facilitator
	Co-Chair, Component Three

	Melanie Satterfield, Assistant Principal, Horace Maynard Middle School
	Co-Chair, Component Four

	Susan Oaks,  Supervisor of Secondary Curriculum and Testing
	Co-Chair, Component Four

	Sue Bundren, Literacy Leader, Maynardville Elementary School
	Co-Chair, Component Four

	Rick Keck, CTE Supervisor
	Co-Chair, Component Five

	Roger Ball, Veteran/Parent/Community Volunteer in Schools
	Community Representative

	Lynn Ball, Substitute Teacher/Parent
	Parent Representative 

	Patrick Ball, Student
	Student Representative

	, Parent of Student with Disabilities
	Representative for Parents of Students with Special Needs

	Ann Richardson, Community Insurance Agent
	Business Community Representative

	Jennifer Ensley White, Food Services Manager
	Data Gathering, Component 1

	Glenn Coppock, Financial Manager
	Member Component 5

	Becky Wenger, Career Center Technician/Attendance Monitor, Union County High School
	Member Component 2

	Keshia Kitts, Secondary Student Representative
	Member Component 2

	
	


TCSPP TEMPLATE 1.1

(Continued)

Evaluation of Our Process for Developing Priorities for Improving Schools

	Composition of the Component Leadership Teams –Listing required

	Component 1 Member
	Role

	Sandra Price, Supervisor of Special Education
	Co-Chair, Data Gathering/Compiling

	Linda Harrell, Principal, Union County High School
	Co-Chair, Data Gathering/Compiling

	Jennifer Ensley, Food Services Manager
	Data Gathering, Economically Disadvantaged Information

	Linda Pelech, Special Education Teacher, Union County High School
	Data Gathering, Students with Disabilities

	Becky Ogle, Technology Department
	Data Gathering

	Connie McBee, Special Education Paraprofessional
	Data Gathering

	Lenny Holt, Central Office Administrative Assistant
	Data Gathering/Compiling

	Carolyn Richardson, Central Office Administrative Assistant
	Research

	
	

	Component 2 Member
	Role

	Ronnie Mincey, Supervisor of Federal Programs
	Co-Chair

	Roger Flatford, Principal, Big Ridge Elementary School
	Co-Chair

	Natalie Lakin Gideon, Teacher, Maynardville Elementary School
	Elementary School Representative

	Sandra Greene, Director of Union County Soil Conservation District
	Business/Government Representative

	Becky Wenger, Career Center Technician/Attendance Monitor, Union County High School
	Paraprofessional Representative

	David F. Coppock, Member, Union County Board of Education
	School Board Representative

	Tanya Kuehn, Parent
	Parent Representative

	Roger Ball, Veteran/Parent/Community Volunteer in Schools
	Community Representative 

	Lynn Ball, Substitute Teacher/Parent/Secretary of Horace Maynard Middle School PTO
	Parent Representative

	Patrick Ball, Student, Horace Maynard Middle School
	Elementary Student Representative

	Keshia Kitts, Student, Union County High School
	Secondary Student Representative

	
	

	            Component Three Member
	                                 Role

	Wayne Goforth, Director of Schools
	Co-Chair

	Brandi Fox Coppock, Information Technology Facilitator
	Co-Chair

	Laura Larue, Teacher, Maynardville Elementary School
	Data Analysis

	Angela Collins, Teacher, Sharps Chapel Elementary School
	Data Analysis

	Gina Buckner, Union County Trustee
	Local Government Representative

	Roxanne Patterson, Attendance Manager, Union County Public Schools
	Data Analysis

	ELEMENTARY/MIDDLE SCHOOL DATA TEAM MEMBERS:  Roger Flatford, Principal BRES; Terry Bowling, Teacher BRES; Sonja Saylor, Principal LES; Bryan Shoffner, Principal SCES; Jamie Rhodes, Teacher SCES; Sue Bundren, Literacy Leader MES; Laura Larue, Teacher MES; Joel McBrayer, Principal MES; Tommy Shoffner, Teacher HMMS; Yvonne Johnson, Teacher HMMS; Melanie Satterfield, Assistant Principal HMMS
SECONDARY SCHOOL DATA TEAM MEMBERS: John Edds, Assistant Principal UCHS; Josh Williams, Principal HMMS; Susan Oaks, Supervisor of Secondary Instruction; Alva Cunningham and Tommy Defoe, Math Teachers UCHS; Donna West, Science Teacher UCHS; Jennifer Melton and Vicki Clabo, English Teachers UCHS; Kennith Venable, History Teacher UCHS; Lee Oszust, Special Education UCHS; Rick Keck, CTE UCHS
	Gathering and Analyzing Data, Presenting Findings to Systemwide Committee and Public, Facilitating Further Data Analysis at the School Level


TCSPP TEMPLATE 1.1

(Continued)

Evaluation of Our Process for Developing Priorities for Improving Schools


	Composition of the Component Leadership Teams –Listing required

	Component 4 Member
	Role

	Jimmy Carter, Elementary Supervisor of Instruction 
	Co-Chair/Data Analysis and Organization/Compilation of Narrative Information

	Melanie Satterfield, Assistant Principal, Horace Maynard Middle School
	Co-Chair/Data Analysis and Organization

	Sue Bundren, Literacy Leader, Maynardville Elementary School
	Co-Chair/Data Analysis and Organization

	Jeanie Bowling, Kindergarten Teacher, Big Ridge Elementary School
	Gathering Data

	Joan Rowe, 4th Grade Teacher, Sharps Chapel Elementary School
	Gathering Data

	Chris Price, Alternative School Teacher
	Gathering Data

	Carrie Edds, Business Teacher, Union County High School
	Gathering Data

	Sonja Saylor, Principal, Luttrell Elementary School
	Gathering Data



	Sandra Price, Supervisor of Special Education
	Compilation of Narrative Information

	Ronnie Mincey, Supervisor  of Federal Programs
	Compilation of Narrative Information

	Component 5 Member
	Role

	D. Wayne Goforth, Director of Schools
	Co-Chair

	Roger Flatford, Principal, Big Ridge Elementary School
	Co-Chair

	Rick Keck, CTE Supervisor
	Co-Chair

	Steve Massengill, CTE Department Head Agriculture Instructor
	Assists vocational director in writing Carl Perkins addenda

	Susan Oaks, Secondary Supervisor of Curriculum and Testing
	Editing for Compliance Assurance

	Glenn Coppock, Financial Manager
	Financial Information per Cost of Action Steps

	
	

	Component 6 Member
	Role

	Sandra Price, Supervisor of Special Education
	Co-Chair, Data Gathering/Compiling

	Linda Harrell, Principal, Union County High School
	Co-Chair, Data Gathering/Compiling

	Ronnie Mincey, Supervisor of Federal Programs
	Co-Chair, Beliefs/Mission/Vision Statement

	Roger Flatford, Principal, Big Ridge Elementary School
	Co-Chair, Beliefs/Mission/Vision Statement

	D. Wayne Goforth, Director of Schools
	Co-Chair, Component Three

	Brandi Fox Coppock, Information Technology Facilitator
	Co-Chair, Component Three

	Jimmy Carter, Supervisor of Elementary/Middle School Instruction
	Co-Chair/Data Analysis and Organization/Compilation of Narrative Information

	Melanie Satterfield, Assistant Principal, Horace Maynard Middle School
	Co-Chair/Data Analysis and Organization

	Sue Bundren, Literacy Leader, Maynardville Elementary School
	Co-Chair/Data Analysis and Organization

	Rick Keck, CTE Supervisor
	Co-Chair

	
	

	
	

	
	


TCSPP TEMPLATE 1.1

(Continued)

Evaluation of Our Process for Developing Priorities for Improving Schools

The following questions address the use of various data in Component 1.  They are designed as a culminating activity to help you assimilate the work of Component 1.  This information will be turned in to the TDOE as part of Component 1 of the TCSPP. 

	Collection of Data - Narrative Response Required

	How were data collected and organized for school system profile?

Initially, Central Office staff, the CTE Department (MIS and US Census), the Union County High School Guidance Department, Food Services, Federal Projects, Special Education Staff, the Technology Department, and the Component One team members and co-chairs collaborated to collect and organize all data (student performance/characteristics, staff/school/parent/guardian/community characteristics, financial) to be analyzed.  Discussion of the results of the analysis of this data is detailed in Component Three.  All collected data is on file in the Union County Federal Programs Supervisor’s office at the Union County Board of Education (unless otherwise indicated in the Component Five Compliance Matrix).  The data collected by the Component One committee was copied and presented in a systemwide leadership team meeting, then passed on to the Component Two committee; the data from both Components One and Two was presented to the systemwide leadership team meeting, then passed on to the Component Three committee, etc., until this TCSPP was completed.  Updated TCAP/Gateway academic performance data was analyzed at the system level by two data analysis teams: one for the elementary/middle schools and another for the high school.  The findings from the analysis of this new data were presented to the Districtwide TCSPP Committee and are incorporated into Component Three.  This data has also been used to revise the Action Plan in Component Five.  Since the fall of 2008, a series of three meetings are held yearly at which the principals of each school meet with the Central Office Supervisors and the Director of Schools to analyze individual school improvement plans to ensure their alignment with the TCSPP.  In the fall of 2009, the Director of Schools compiled (with assistance from other system administrators, School Board members, the Professional Development Coordinating Teacher, data analysis teams, and other stakeholders) a Master Plan which drives the Action Plans for each school improvement plan and the TCSPP.

. 


	Use of Data - Narrative Response Required

	How will you use your perceptual data (Surveys, Interviews, and Questionnaires) as you revisit/recreate the mission, vision, and beliefs of the system?
Information collected in this and subsequent components (including surveys, interviews, and parent questionnaires) was reviewed for patterns to identify areas of concern/strength.  Academic data was analyzed by student subgroup.  All components were revisited after the completion of the work of each component committee to ensure all needs were adequately addressed.  The Component Five committee used all data generated from the efforts of Components One through Four to compile the Action Plan presented in the Component Five templates.  This action plan is used to guide school system decisions during school year.  This plan is evaluated and revised at the end of each school year through implementation of the Component Six process.  This method will be used to revisit/recreate the mission, vision, and beliefs of the system.  This process will be repeated each school year for the continual revision of this plan.


	Collection of Student Performance Data - Narrative Response Required

	What types of student performance data are included in your profile? 
School system profiles include: CTE Student Competencies/Perkins Report Card, TCAP/Terra Nova achievement scores grades 2-8, Gateway/EOC scores, and achievement of subgroups (economically disadvantaged, gender, students with disabilities, ethnic status, and limited English proficiency).  DIBELS (reading diagnostic assessment used in grades K-3), Thinklink (student assessment correlated to TCAP standards for grades 1-5), and Brigance (preschool and kindergarten) data for the elementary schools is used to address student needs as well.  Compass Classic diagnostic reports are generated for students systemwide.  A need for more student performance data for the middle and high schools was identified and was partially addressed by the middle school’s participation in the TFAP (Princeton Review) during school year 2007-8.  Two of the elementary schools (Luttrell and Big Ridge Elementary schools) participated in TFAP as well (the system no longer participates in TFAP). Reports from Pearson for the middle and high schools, PLATO for the high school, and systemwide formative assessments conducted per the leadership of the newly formed Curriculum Team have become valuable resources for gauging the levels of student performance beginning school year 2009-2010. 




TCSPP TEMPLATE 1.1

(Continued)

Evaluation of Our Process for Developing Priorities for Improving Schools

	Use of School Processes Data - Narrative Response Required

	How have system office personnel provided equity and adequacy in resources, support, and personnel to our schools?

Central Office personnel have provided equity and adequacy through funds allocation, school support on an ongoing basis, and personnel to individual schools as needed.  Representatives from each school in the system as well as all Central Office staff have been involved in the development and re-evaluation of this plan.  More specific information to reflect this is given in the Component Four matrices.  Union County High School became a Title I Schoolwide Program in the fall of 2008, and additional ARRA funds allowed Horace Maynard Middle School to become a Title I Schoolwide Program in the fall of 2009.  Every school in the Union County Public School System is now a Title I Schoolwide Program, further ensuring adequacy of funding systemwide.   




	Delivery of Services - Narrative Response Required

	What insights have we gained as to our delivery of services to schools?

In general, appropriate services are being provided at all schools.  The Federal Programs Comparability Report indicates that services between schools are comparable; data also demonstrate that the system has an adequate maintenance of effort.  Scientifically-based reading materials have been expanded to all schools by collaboration between the system’s Federal Programs and Special Education programs, and this effort needs to continue and expand.  Improved communication between all staff members would be of great benefit throughout the system.  More opportunities to secure grant and other funding for maintenance of programs is being secured, and the Director of Schools has made tremendous progress in working with the School Board and the County Commission to secure Qualified School Construction Bonds and passage of a wheel tax to construct and renovate school buildings in Union County.




	Evaluation of the Collaborative Process- Narrative Response Required

	What are the strengths and needs of the collaborative process used in the TCSPP?

Templates kept the work organized and focused.  The process ensured that we involved stakeholders in the planning process and included them in the learning community that has been developed through this process.  The discussion generated at the systemwide meetings by component committee findings was beneficial. 

The fact that the four Title I elementary schools in the county were completing school improvement plans at the same time the systemwide TCSPP was being formulated complicated the processes at both the school and system level during school year 2005-6.  Re-evaluation of the TCSPP during school year 2006-7 and in succeeding years was much easier than the initial process.  Having two years to complete this process (one for the Compliance Matrix and one for the templates) would have been most beneficial and would have allowed us to do a better job of data analysis and planning. 

Component One--Willingness to work and mutual respect between collaborators was a major strength.  Time for collaboration was a struggle due to conflicting schedules and varying job responsibilities.  Much data was collected in Component One, the significant amount to be analyzed at times almost overwhelming.  

The Component Two committee experienced a pleasant but frightening sharing of beliefs and values.  The purpose of our beliefs, mission, and shared vision are evidenced by the inclusion of all of the following elements throughout this plan: research-based information/data to drive decisions; high expectations for student learning; clear purpose and direction; alignment of policies and procedures to maintain focus on achieving the system’s goals for student learning; engagement in appropriate internal and external communication; and fostering of a collaboration among staff and stakeholders.  It was not felt that Component Two needed revision for school year 2009-10.  

There was a belief expressed that the Component Three committee focused more heavily on system and school report card data; therefore, the Component Three committee again analyzed all available data to arrive at the findings presented in the Component Three templates.  It was finally decided to compose two districtwide data analysis teams to examine the 2006 TCAP/Gateway data.  This process has proven to be of great benefit and continues to this date, as data analysis has by this means been moved closer to the most relevant stakeholders; these individuals have been better able to examine trends and to cite causes and offer suggestions for improvement.  

 In Component Four, respondents to the Central Office surveys tended to focus more on what should be than on what is presently being implemented.  Perhaps Component Four should have been broken down into four separate components, or perhaps we at the district level should have divided Component Four into subsections with different section committees.  This would have given time for a more in-depth study of organization, assessment, curriculum, and instructional practices.  

We found the Compliance Matrix in Component Five to be much too cumbersome.  It would perhaps have been more beneficial to us for there to have been more in-depth questions included in the templates themselves to prove beyond any shadow of a doubt that documentation is on file or to only have been required to complete the Compliance Matrix independent of the templates.    

Component Six was undertaken after the May 15, 2006 deadline for submission of Components One through Five and the Compliance Matrix.  The Component Six templates continue to be updated with each revision of this TCSPP. 

This Tennessee Comprehensive Systemwide Plan for Union County has been re-evaluated to ensure compliance with the action plan throughout the school year by the Comprehensive Systemwide Leadership Team in meetings open to the public; this process has further expanded the learning community that this process has helped establish, though more stakeholder interest and participation is desired.  The plan will be revised in May of each school year it is in force. 

 (Collaboration should be a major focus in the development of each component.  Revisit after completing the work of all 6 components.)


COMPONENT 2

BELIEFS, MISSION, and SHARED VISION

TCSPP TEMPLATE 2.1 TC "TCSPP TEMPLATE 2.1" \f C \l "2" 
BELIEFS, MISSION, and SHARED VISION

	BELIEFS:



	Policy

1.  High standards and expectations must be maintained through a system of accountability grounded in aligned policies and procedures for all students, staff, and schools to attain the ultimate goal of increased student learning.

2.  All schools must be safe, civil, clean, and drug-free.

3.  All schools must be physically, fiscally, and educationally effective.

Instruction

4.  All students must have an opportunity for high quality education based upon sound research-based practices and data-driven, shared decision making in the least restrictive environment to realize their potential.

5.  Highly qualified faculty/staff members are essential to school excellence.

Learning

6.  All students and parents must be active participants in students’ schooling.

Decision-Making

7.  Parent, family, community, and business engagement is critical for all students to succeed.

8.  Adequate and appropriate communication (both internally and externally) is essential to ensure a shared vision.

Assessment

9.  Individual student needs are met by the rigorous preparation of all students by all school administrators, faculty and staff to meet and exceed the requirements of Adequate Yearly Progress (AYP) as mandated by No Child Left Behind (NCLB).


	MISSION STATEMENT:

	The mission of the Union County Public Schools is for all staff and stakeholders to collaborate in a United Commitment for Pupil Success.


	SHARED VISION STATEMENT: 

	The Union County Public School System will graduate 100% of its students from high school who are civic-minded individuals of good character with the skills necessary to procure productive employment and engage successfully in life-long learning.


COMPONENT 3

ACADEMIC and NON-ACADEMIC DATA ANALYSIS and SYNTHESIS: DEVELOPING PRIORITIES FOR IMPROVING SCHOOLS

TCSPP TEMPLATE 3.1 TC "TCSPP TEMPLATE 3.1" \f D \l "3" 
Evaluation of Our Process for Developing Priorities for Improving Schools

The following summary questions address the use of various data in Component 3.  They are designed as a culminating activity to help you assimilate the work of Component 3. This information comprises Component 3 of the TCSPP to be turned in to the Tennessee Department of Education.

	Evaluation of Aggregated Data - Narrative Response Required

	What are the strengths and needs of your system based on the aggregated data?

Needs:

· Short and long term building plans to relieve overcrowding (high priority); this is presently being addressed by a building committee (at this revision, Qualified School Construction Bonds have been awarded to the school system for construction of a new elementary school; the Union County Commission has approved a $30 wheel tax to fund the construction of a new elementary school and renovation of existing school buildings) 

· Less administrative turnover (the middle school has both a new principal and a new assistant principal for 2009-2010/the high school has one new assistant principal and a former assistant principal reassigned to the classroom);  

· High Turnover rate in English II at high school (high priority)—not a problem as of this revision
· Low systemwide graduation rate (high priority); increasing, but still below state goal

· Need to raise % of SACS accredited schools; (this has occurred) all schools presently SACS accredited with the exception of the alternative school/adult high school

· Increase graduation rate of CTE Vocational Concentrators (high priority)
· Maynardville Elementary School did not make AYP and is on target list for school improvement
· The system as a whole is on the targeted list for school improvement 

Strengths:

· High % of core courses taught by highly qualified teachers 

· Five of six schools met AYP

· Cohort Dropout rate 5.2 (state goal 10.0)
· All teachers are certified
· Per Pupil Expenditures per ADA higher than state  

· K-8 attendance above state goals 

· CTE Programs meet quality programs status
· Manifestation determinations are held on students with disabilities who have attendance issues
· Comparable services being provided to all schools
· Appropriate Maintenance of Effort within the system
· High school graduating seniors in 2009 were offered scholarships totaling over 1.2 million from 8 colleges.       
· 59% of administrators/teachers at the high school have master’s degrees or higher, with an average of 14 years classroom experience.  Of the high school teaching staff, 65% sponsor clubs, organizations and/or coach athletic teams
· The high school made AYP for the past two years and has been removed from the high priority list.
What evidence/sources support your response?

      -    Enrollment as of 2/2/06-3/10/07-10/26/09:Countywide 3083/3,170/3,027; BRE

           229/236234; HMMS 689/696/666; LES 360/376/432; MES 666/721724; SCE

           127/128/144; AHS 28/32/60; UCHS 984/981/827

      -    Graduation rate in 2005 was 78.3%; in 2006, 79.2%; in 2007, 81.3%; in 2008, 77.0%; in

            2009, 72.6% --the state goal is 90%

· Currently all schools in our district are SACS accredited except for Union County Academy/Union County Adult High School; 

· The cohort dropout rates for 2007-2009 were: 5.3%, 8.2%, 5.2% (state goal 10.0%); the event dropout rates for 2007-2009 were: 2.6%, 3.0%, 0.1% (state goal 5.0%)

· 2005 Per Pupil Expenditures per ADA at $7,327 system, with $7,366 state average; in 2006, $7,570 which is above state average of $7,469; in 2009, $8,563 which is above state average of $8,518

· 2005 K-8 attendance 93.8%; in 2006, 93.5%; in 2007, 93.7%; in 2008, 95.2%; in 2009, 94.6% (all above state goal of 93%)
· CTE MIS Student Data/Perkins Report Card
· Administrative/teacher employment lists 2003-2009
· Special Education Federal Tables (December 1 Federal Tables 1, 3, 6 (new in 05-06) and End of Year Federal Tables 2.4 and 5

· Federal Programs Comparability Report/Information indicating Maintenance of Effort



	Evaluation of Disaggregated Data - Narrative Response Required

	What are the strengths and needs of your system based on the disaggregated data?

The Union County Public School System uses disaggregated assessment data to determine LEA goals, monitor student progress, and to modify classroom instruction and curriculum. LEA and building staffs utilize TCAP results (including TVAAS reports) and other LEA, state and school data to evaluate LEA and school level program successes.
Strengths:

· Percent of students tested in all subgroups for all subjects in 2009

· Percent testing proficient/advanced in elementary/middle math in the all, white and students with disabilities subgroups in 2009

·  Percent testing proficient/advanced in elementary/middle reading/language arts/writing in the all, white and economically disadvantaged subgroups in 2009

· Elementary/middle attendance rate in 2009

· Percent testing proficient/advanced in high school in all, white, and economically disadvantaged subgroups in 2009

· Percent testing proficient/advanced in high school reading/language arts/writing in the economically disadvantaged subgroup in 2009

· FAPE is provided for all special education students suspended for more than ten days 
· Disproportionality by ethnic group/disability not a need in the system
· Strong American History curriculum at the high school

Needs:

· Economically disadvantaged elementary/middle students did not achieve AYP in math in 2009

· Elementary/middle students with disabilities did not achieve AYP in math in 2009

· As a whole, AYP was not achieved in elementary/middle level in 2009

· The all and white subgroups in high school reading/language arts/writing did not achieve AYP in 2009

· High school graduation rate below state expectation in 2009

· As a whole, AYP was not achieved at the high school level in 2009   

· Less time being spent on math instruction than on reading (high priority)
· Advanced students not raising their achievement, need more programs for advanced students  (high priority)
· Need to better prepare students for 5-6 transition and 8-9 transition (high priority)
· Selected subgroups not meeting AYP (high priority)
· Increase time with typically-developing peers for special education students, including preschool children
· Advanced math for 6th graders

· Pre-algebra and algebra need to be part of the 7th and 8th grade curriculum

· Decrease amount of personnel turnover

· Provide year-round motivational activities for all students, particularly middle school male students

· Help for parents to assist their children with assignments

· Increase before/after school tutoring opportunities that incorporate attendance incentives and provide bus transportation to allow all students the opportunity to participate

· Provide professional development opportunities for all teachers geared toward teaching advanced students

· More reading/language/writing resources for students in the lowest quintiles for 7th and 8th grade.

· The elementary/middle school data analysis team indicated that motivation (sports and other activities) may keep students more engaged (particularly male students).  For example, male students are motivated to keep their grades up during sports season, but seem less motivated after the season.  The data team suggests that the previous year’s report card be looked at to determine eligibility for sports.
· For increasing English II Gateway scores—Word Choice (how to say the same thing with different words)
· For increasing Biology I Gateway scores—Better cell processes scores

· For increasing Algebra I Gateway scores—More higher functioning students to score advanced level instead of scoring proficient

· Male students score below the averages of female students on Algebra I Gateway

· For strengthening Writing Assessment, organizational skills with word meaning and content of material

· For strengthening American History End of Course scores—Better pace for covering the end material

· Secondary data team analysis of Gateway scores indicates a need to increase scores in all areas of English II and the number of students scoring advanced for Biology I and Algebra I

· Secondary data team analysis indicates a need to decrease the number of students scoring below proficient on the end of course tests and increase the overall scores for students scoring proficient/advanced to meet or exceed the state averages 

· ACT composite scores need to meet state average scores; subgroup scores, particularly in math and English, need to improve to meet or exceed the state average composite score.

· The gap between male/female scores on Gateway English II and Algebra I needs to lessen while scores for both groups need to increase

· Students scoring below proficient in English I, Math Foundations, and U. S. History need to be provided supplementary assistance to increase their performance on Gateway testing

· Increase number of students scoring proficient/advanced on Gateway math.

· Continue to increase high school writing assessment scores to meet or exceed the state goal of 4.0

· Increase percentage of students with disabilities who score proficient/advanced on Gateway English assessment

· Increase percentage of all students who score proficient/advanced on the Gateway mathematics assessment.

What evidence/sources support your response?

-    K-8 math all students subgroup: 13% below proficient in 2008 and 2009 (state 9% in 2009); 2 year average proficient/advanced 88 in 2008 and 87 in 2009 (target 86%--state 91% in 2009); 3 year average proficient/advanced 87% in 2008 and 2009 (target 86%--state 91% in 2009)

-     K-8 math Hispanic subgroup: 0% below proficient in 2008 and 2009 (state 10% in 2009); 2 year average proficient/advanced 100% in 2008 and 2009 (target 86%--state 90% in 2009); 3 year average proficient/advanced in 2008 94% in 2008 and 100% in 2009 (target 86%--state 88% in 2009)

-     K-8 math white subgroup: 13% below proficient in 2008 and 2009 (state 7% in 2009); 2 year average proficient/advanced 88% in 2008 and 87% in 2009 (target 86%--state 94% in 2009); 3 year average proficient/advanced 87% in 2008 and 2009 (target 86%--state 93% in 2009)

-     K-8 math economically disadvantaged subgroup: 18% below proficient in 2008 and 2009 (state 14% in 2009); 2 year average proficient/advanced 83% in 2008 and 82% in 2009 (target 86%--state 86% in 2009); 3 year average proficient/advanced 82% in 2008 and 2009 (target 86%--state 86% in 2009)

-     K-8 math students with disabilities subgroup: 46% below proficient in 2008 and 41% in 2009 (state 32% in 2009); 2 year average proficient/advanced 55% in 2008 and 57% in 2009 (target 86%--state 68% in 2009); 3 year proficient/advanced in 2008 53% in 2008 and 56% in 2009 (target 86%--state 66% in 2009)

-     100% of African American, Asian/Pacific Islander, Native American, and Limited English Proficient students in grades K-8 were tested in math; however, data was suppressed due to student N count

-     100% of African American, Asian/Pacific Islander, Native American, and Limited English Proficient students in grades K-8 were tested in reading/language plus writing; however, data was suppressed due to student N count

-     K-8 reading/language plus writing Hispanic subgroup: 0% below proficient in 2008 and 3% in 2009 (state 14% in 2009); 2 year average proficient/advanced 100% in 2008 and 99% in 2009 (target 89%--state 86% in 2009); 3 year average proficient/advanced in 2008 94% and 99% in 2009 (target 89%--state 84% in 2009)

-     K-8 reading/language plus writing white subgroup: 12% below proficient in 2008 and 11% in 2009 (state 6% in 2009); 2 year average proficient/advanced 87% in 2008 and 89% in 2009 (target 89%--state 94% in 2009); 3 year average proficient/advanced 86% in 2008 and 87% in 2009 (target 89%--state 94% in 2009)

-     K-8 reading/language plus writing economically disadvantaged subgroup: 15% below proficient in 2008 and 2009 (state 14% in 2009); 2 year average proficient/advanced 83% in 2008 and 85% in 2009 (target 89%--state 87% in 2009); 3 year average proficient/advanced 82% in 2008 and 84% in 2009 (target 89%--state 87% in 2009)

-     K-8 reading/language plus writing students with disabilities subgroup: 35% below proficient in 2008 and 38% in 2009 (state 27% in 2009); 2 year average proficient/advanced 62% in 2008 and 64% in 2009 (target 89%--state 74% in 2009); 3 year proficient/advanced in 2008 59% in 2008 and 62% in 2009 (target 89%--state 72% in 2009)

-     K-8 reading/language plus writing all students subgroup: 11% below proficient in 2008 and 2009 (state 9% in 2009); 2 year average proficient/advanced 88 in 2008 and 89 in 2009 (target 89%--state 92% in 2009); 3 year average proficient/advanced 86% in 2008 and 88% in 2009 (target 89%--state 91% in 2009)

-     9-12 math all students subgroup: 16% below proficient in 2008 and 18% in 2009 (state 11% in 2009); 2 year average proficient/advanced 81% in 2008 and 83% in 2009 (target 83%--state 88% in 2009); 3 year average proficient/advanced 80% in 2008 and 81% in 2009 (target 83%--state 87% in 2009)

-     100% of African American, Asian/Pacific Islander, Hispanic, Native American, and Limited English Proficient students in grades 9-12 were tested in math; however, data was suppressed due to student N count

-     9-12 math white subgroup: 16% below proficient in 2008 and 18% in 2009 (state 8% in 2009); 2 year average proficient/advanced 81% in 2008 and 83% in 2009 (target 

      83%--state 92% in 2009); 3 year average proficient/advanced 80% in 2008 and 81% in 2009 (target 83%--state 91% in 2009)

· 9-12math economically disadvantaged subgroup: 17% below proficient in 2008 and 27% in 2009 (state 17% in 2009); 2 year average proficient/advanced 83% in 2008 and 78% in 2009 (target 83%--state 82% in 2009); 3 year average proficient/advanced 80% in 2008 and 2009 (target 83%--state 80% in 2009)

· 9-12math students with disabilities subgroup: 32% below proficient in 2008 and 47% in 2009 (state 34% in 2009); 2 year average proficient/advanced 67% in 2008 and 62% in 2009 (target 83%--state 64% in 2009); 3 year proficient/advanced in 2008 60% in 2008 and 62% in 2009 (target 83%--state 61% in 2009)

· 9-12 reading/language plus writing all students subgroup: 14% below proficient in 2008 and 13% in 2009 (state 6% in 2009); 2 year average proficient/advanced 85% in 2008 and 87% in 2009 (target 93%--state 94% in 2009); 3 year average proficient/advanced 84% in 2008 and 86% in 2009 (target 93%--state 93% in 2009)

· 100% of African American, Asian/Pacific Islander, Hispanic, Native American, and Limited English Proficient students in grades 9-12 were tested in reading/language plus math; however, data was suppressed due to student N count

·  9-12 math white subgroup: 14% below proficient in 2008 and 13% in 2009 (state 5% in 2009); 2 year average proficient/advanced 85% in 2008 and 87% in 2009 (target 

      93%--state 95% in 2009); 3 year average proficient/advanced 84% in 2008 and 86% in 2009 (target 93%--state 94% in 2009)

·  9-12 reading/language plus writing economically disadvantaged subgroup: 14% below proficient in 2008 and 16% in 2009 (state 9% in 2009); 2 year average proficient/advanced 83% in 2008 and 85% in 2009 (target 93%--state 90% in 2009); 3 year average proficient/advanced 82% in 2008 and 83% in 2009 (target 93%--state 89% in 2009)

· 9-12 reading/language plus writing students with disabilities subgroup: 32% below proficient in 2008 and 35% in 2009 (state 23% in 2009); 2 year average proficient/advanced 59% in 2008 and 67% in 2009 (target 93%--state 76% in 2009); 3 year proficient/advanced in 2008 58% in 2008 and 61% in 2009 (target 93%--state 72% in 2009)

· The 2008 graduation rate for all students was 77.0% (state goal 90%).  By subgroup, the 2008 graduation rate was: Asian/Pacific Islander 100%; Hispanic 66.7%; White 77.2%; Male 74.0%; Female 80.2%.    

Other Evidence/Sources--CTE MIS Student Data/Perkins Report Card, Teacher

      Schedules, Special education end of year report, Continuous Improvement Monitoring

      Process (CIMP), Student demographic data, Personnel lists, School Improvement Plans,

      Special Education Federal Tables {December 1 Federal Tables 1, 3, 6 (new in 05-06)

      and End of Year Federal Tables 2.4 and 5}




TCSPP TEMPLATE 3.1

(Continued)

Evaluation of Our Process for Developing Priorities for Improving Schools

	Evaluation of Non-Academic Data- Narrative Response Required

	What are the strengths and needs of your system based on the non-academic data?

Needs

· High Poverty 

· Need more parent involvement (high priority) 

Strengths

· Safe schools status

· Several extracurricular activities offered

· K-8 attendance above state goals 

· K-8 Promotion rate

· CTE Quality Programs Status

What evidence/sources support your response?

· 22% poverty in Union County per 2002 census

· Union County’s Per Capita Personal Income was $19,711 in 2005 according to the Annie E. Casey Foundation ((88th of 95 counties in the state)

· TCAP Scores

· System report card from 2009 shows safe school status 

· K-8 attendance 93.7% in 2004; 93.8% in 2005; 93.5% in 2006; 94.8% in 2007; 95.2% in 2008; and 94.6% in 2009 (state goal 93%)
· K-8 promotion rate 98.0% in 2004; 98.7% in 2005; and 98.3% in 2006; 98.2% in 2007; 99.0% in 2008; and 99.1% in 2009 (state goal 97%)
· CTE State Assessment and CTE follow-up data

· Percentage free/reduced lunch

· School improvement plans/SACS plans

· 


TCSPP TEMPLATE 3.1

(Continued)

Evaluation of Our Process for Developing Priorities for Improving Schools

	Evaluation of the System’s Current Approach in Meeting the Needs of All Students - Narrative Response Required

	What are the strengths and needs of your system in meeting the needs of all students?

Strengths

· Scientifically based reading instruction for students and scientifically-based professional development for elementary teachers
· High School Redesign Grant upgrading technology at UCHS

· Higher education partnerships fostered through the High School Redesign Grant

· High quality professional development being provided for UCHS teachers through the High School Redesign Grant 

· Voluntary Pre-K program in three of four elementary schools; a Developmental Preschool located on campus of MES

· Full-time Teacher Center/Professional Development facilitator employed through Federal Programs to provide/schedule scientifically-based professional development and training

· Spending more $$$ per student, more Title money being spent in the classroom

· CTE Programs Updated and Meet Quality Program Status

      Needs

· Further implement technology into all levels Pre-K through 12th grade

· Strengthen the core reading program (high priority)
· Provide enrichment exercises targeting the more advanced students (high priority)
· Continue the principles of Reading First through professional development and purchasing of SBRR materials to all elementary schools (high priority)
· Provide scientifically-researched staff development emphasizing learning styles

· More special education students that are CTE concentrators to receive regular diplomas (high priority)
· More alignment of student grades on grade reports with TCAP scores (high priority)
· Decrease achievement gap of male/female students
· Strengthen response to intervention (RtI) for academically struggling students, both in reading and most particularly in math

What evidence/sources support your response?

· The K-8 2-year average percentage of proficient/advanced students in reading/language plus writing for all/white students increased from 80% in 2004 to 84% in 2005 to 85% in 2006—this percentage for all students was 88% (for white students 87%) in 2008 but increased to 89% for all students ( for white students 89%) in 2009; the 3-year average of proficient/advanced students in reading for all/white students increased from 82% in 2005 to 84% in 2006—this percentage for all and white students was 86% in 2008 but increased to 88% in 2009 for all students (87% for white students)
· In 2006, 83% of K-8 Hispanic students were proficient/advanced in reading/language plus writing; in math, 82%--this percentage was 100% in 2008 and 97% in 2009
· The percentage of K-8 economically disadvantaged students who were below proficient in reading/language plus writing decreased from 24% in 2004 to 19% in 2005 but increased to 21% in 2006—in 2008 and 2009, this percentage was 15%
· The percentage of students with disabilities in grades K-8 who were below proficient in reading/language plus writing in 2004 was 54%; this decreased to 43% in 2005 but increased slightly in 2006 to 45%--in 2008 this percentage was 35% in 2008 and 38% in 2009
· Union County has no significant numbers of K-8 students identified as African-American, Native American, Asian/Pacific Islander, or Limited English Proficient to produce test data

· Little improvement in advanced on system report card from 2004 to 2005; from 2005-2006, the percentage of all/white K-8 students who were advanced in math rose from 25% to 29%--in 2008 and 2009, this percentage was 39.2% and 36.8% respectively for all students and 39.3% and 37% respectively for white students; economically disadvantaged from 17% to 21%--in 2008 and 2009, 29.7% and 28.8%; students with disabilities decreased from 5% to 4%--in 2008 and 2009, 11.6% and 13%; 
· 2005 data shows 81% of all/white K-8 students proficient/advanced 2 yr average in Math (84% in 2006,  88% in both 2008 and 2009); 73% of economically disadvantaged (81% in 2006, 83% in 2008 and 82% in 2009); 40% students with disabilities (51% in 2006; 55% in 2008 and 57% in 2009).  Three-year averages increased for the same subgroups respectively from 78% to 82% to 87% to 87%; 73% to 77% to 82% to 82%; and 34% to 44% to 53% to 56%.    

· 2005 data shows 84% of all/white students proficient/advanced 2 yr average in Reading/Language plus Writing TCAP scores for all/white students in grades K-8 (increased to 85% in 2006—in 2008/2009 the all student subgroup scores were 88%/89% and the white student subgroup scores were 87%/89%); economically disadvantaged from 79% to 80%--in 2008 and 2009, 83% and 85%; students with disabilities from 52%  to 56%; in 2008 and 2009, 62% and 64%.  Three-year averages increased for the same subgroups respectively from 82% to 84% to 86% to 88% (white student subgroup 87% in 2009); 77% to 79% to 82% 84%; and 42% to 53% to 58% to 61%.

· Other evidence/sources--CTE five year assessment and CTE Carl Perkins Report Card;

      Federal Programs/Technology/Special Education/ CTE and system budgets; Student

      grade reports/Special Education Federal Tables {December 1 Federal Tables 1, 3, 6  

      (new in 05-06) and End of Year Federal Tables 2.4 and 5}




	Evaluation of  the Prioritized Goals - Narrative Response Required

	What are your data driven prioritized goals?

1.   Improve high school graduation rate for all students and identified subgroups
      (specifically the number of general high school diplomas awarded to students with

      disabilities and CTE Vocational Concentrators)  

2.   Increase achievement and AYP in reading/language arts and math for all students K-12

      (including white, Hispanic, African-American, Native American, Asian/Pacific

      Islander, Economically Disadvantaged, students with disabilities, Limited English

      Proficient, Female/Male, Migrant, Non-Migrant, and Displaced Students by                   providing remedial/enrichment exercises targeting below proficient, proficient, and advanced students.  (Note: Not all subgroups are present in Union County.)

3.   Prepare students for transition from elementary to middle school, middle to high

      school, and from high school to college/trade school/work force. 
4.   Improve Community and parent involvement.
5.   Increase ACT scores for all participating students (including white, Hispanic, African-
      American, Native American, Asian/Pacific Islander, economically disadvantaged,
      students with disabilities, Limited English Proficient, Female/Male, Migrant, Non-
      Migrant, CTE and displaced students).




COMPONENT 4

CURRICULAR, INSTRUCTIONAL, ASSESSMENT, and
ORGANIZATIONAL EFFECTIVENESS

TCSPP TEMPLATE 4.1a TC "TCSPP TEMPLATE 4.1a" \f E \l "4" 
CURRICULAR PRACTICES

	Current Curricular Practices
	Curriculum pacing guides 

(identify practice)
	Vertical and Horizontal alignment
(identify practice)
	Data-driven

(identify practice)
	Textbook-driven

(identify practice)
	Standards-based

(identify practice)
	Software-based

(identify practice)
	CTE Competencies and Standards

(identify practice)

	Evidence of Practice
	Observation       
	Pacing guide
	Observation
	Observation
	Observation
Lesson plans
	Observation


	Course Guides

	Is the current practice research-based?
	Yes
	Yes
	Yes
	No
	Yes
	Yes (if software is current and research based)
	Yes

	Is it a principle & practice of high-performing school systems?
	Yes
	Yes
	Yes
	No
	Yes
	Yes
	Yes

	Has the current practice been effective or ineffective?
	Effective
	Effective
	Effective
	Not Effective
	Effective
	Effective
	Effective

	What data source(s) do you have that support your answer? (identify all applicable sources)
	Test data;
System report cards;
TVAAS; nine week formative assessments
	Test data;
System report cards;
TVAAS; Nine week formative assessments
	Test data;

System report cards;

TVAAS; Nine week formative assessments
	Disparity between teacher-given grades and test data

Individual teacher value-added scores
	Test data;

System report cards;

TVAAS; Nine week formative assessments
	Computer-generated diagnostic data; Test data;

System report cards;

TVAAS; Nine week formative assessments
	Carl Perkins Report Card; CTE five Year Assessment

	Evidence of effectiveness or ineffectiveness
	AYP as documented in component 3
	AYP as documented in component 3
	AYP as documented in component 3
	Variations between classroom assessments and TCAP achievement as documented in component 3
	AYP as documented in component 3
	Student skill growth per computer generated diagnostic data as documented in component 3
	Carl Perkins Report Card Gateway Scores as documented in component 3

	Evidence of equitable system support for this practice
	PD funds from general purpose, special ed., and federal funds to establish K-12  curriculum team developing pacing guides  
	PD funds from general purpose, special ed., and federal funds to establish K-12  curriculum team developing vertically and horizontally aligned curriculum  
	Data analysis teams; use of data by curriculum team; planning by school and system using data
	State-adopted textbooks provided for every teacher and classroom; this practice is not as prevalent as in past due to newly approved textbooks not being purchased and teacher reliance on other resources
	All schools required to teach newly adopted state curriculum standards  per director of schools and supervisor and curriculum team guidance
	Every school in system provided educational software per needs assessments and committee input
	Carl Perkins budget for required funding

	Next Step (changes or continuations)
	Continue monitoring use of guides and expansion to all grade levels and subjects
	Continue monitoring use of guides and expansion to all grade levels and subjects
	Continue monitoring use of guides and expansion to all grade levels and subjects
	Continue moving from textbook-driven to standards-based instruction
	Increased PD and monitoring of implementation
	More training in increased utilization

More standardization of programs used
	Add CTE advanced courses


TCSPP TEMPLATE 4.1b TC "TCSPP TEMPLATE 4.1b" \f E \l "4" 
CURRICULUM GAP ANALYSIS

The following are related to Curriculum.  The process will identify the discrepancy, or the gap, between the current state – “What Is” – and the desired future state – “What Ought To Be.”  The information for “What Is” should be in Component 1 and will be reviewed at this time.

	Curriculum TIME Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  TIME  

(How are we currently allocating our time as central office employees in providing assistance to schools and building capacity around understanding and implementing high quality curricular practices?)

The central office staff spends its time making school visits as need dictates, attending required state and system staff meetings and meetings at the individual schools, conducting observations, and providing technical assistance to schools in the analysis of test scores and assistance with answering operational questions.  Both an elementary/middle and a high school data analysis team have been established to expedite the analysis of test data.  Curriculum coordinators initiate curriculum updates based on funding and school improvement needs assessments.  School administrators are assisted in adhering to state and federal educational mandates.  The central office staff serves as a liaison between the director and the teachers to provide funding and materials as needed to enhance student achievement.  One of the technology technicians in the Central Office wrote and submitted a grant to provide distance learning to allow development and utilization of innovative strategies for delivering specialized or rigorous academic courses and curricula through the use of technology.  This grant was awarded and will provide educational opportunities for our students who would not otherwise have access to such courses and curricula due to insufficient resources.  This distance learning technology was used in 2007 in a professional development capacity for the first time to do systemwide TCAP training.  The school system continues to use Title II-A professional development/CTE funds to send academic and CTE Gateway instructors to the Gateway Institute for the purpose of improving academic achievement and graduation rates at the secondary level.  There is a concern that too much instructional time is being taken away from students when teachers are provided professional development during the school day.  This has diminished due to more structured professional development planning and the cessation of the Reading First Grant at Maynardville Elementary School.  The elementary mathematics curriculum has been mapped systemwide using a vertical teaming approach.  The curriculum team has developed pacing guides as well as vertical and horizontal alignment of the new curriculum standards—this will continue until all subjects and grade levels have been addressed.  Communication between the elementary and middle schools to facilitate a smooth transition from the elementary to middle school curricula has occurred.  The high school has received for school year 2009-2010 a $500,000 High School Redesign Grant.  As part of this grant, the high school is being reorganized to implement a Freshman Academy.  The 7-12 Curriculum Supervisor has worked with the middle school and high school guidance departments to facilitate a Freshman Orientation to be held in February 2010 that will incorporate the Freshman Academy initiative.  A monitoring system is in place for enhancing the quality of curriculum and instruction by ensuring that teachers teach the newly approved Tennessee Department of Education state curriculum standards.  The system has taken advantage of state-sponsored training on implementation of these new standards.  The Central Office staff (with input from teachers and reading coaches) met several times to formulate plans for addressing Response to Intervention (RtI) and will continue to do so until a plan is finalized for meeting the intervention needs of all students in the Union County School System.  Toward this end, ARRA funds have been used to employ a systemwide RtI Coordinating Teacher.  To this date, the system has not come up with a plan for RtI that is adequate to meet the needs of the school system as a whole. 

“What Ought to Be” – How Should we be Using Our:  TIME

While a concerted effort has been made to provide more training in providing high-quality, research-based curricula, there continues to be much additional work to be done in this area.  Technology needs to be used to more effectively organize tasks and timelines for completion. Recent ARRA funds and the High School Redesign Grant have allowed the system to acquire increased technology for the schools. Central office employees have become more visible in the schools, and this needs to continue and increase.  Though progress has been made, continued attention must be given to addressing CTE Perkins Report Card deficiencies.  More time needs to be spent on monitoring to ensure that teachers are indeed teaching the Tennessee Department of Education Curriculum Standards.  Curriculum pacing guides for all core subjects in all schools needs to be expanded.  Instructional time must not be compromised by an increase in professional development, as the benefits of the professional development will be negated by a decrease in instructional time.



	Curriculum MONEY Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  MONEY  

(How are we currently allocating our funds in providing assistance to schools and building capacity around understanding and implementing high quality curriculum practices?)

Currently decisions of allocation of funds from special education, federal programs, and general purpose are based on school improvement plans. Materials are purchased for schools per principal/teacher/advisory committee requests, based upon these plans, as funds are available.  CTE funds are rotated among programs on an annual basis.  Federal Program funds have been set aside to provide curricular materials for all students (including homeless).  For school year 2009-2010, Title VI funds will be used to purchase library books and media supplies that were previously allowed under Title V, as Title V funds have been eliminated for fiscal year 2009. There has been significant collaboration between the Federal Programs and Special Education Departments to provide scientifically-based instructional materials for reading intervention, though special education guidelines have limited the amount of funding available from that department and placed an increased burden on the general purpose and federal budgets.  Teaching and learning materials purchased for use in the schools are correlated to state standards and distributed to instructional staff.  Much care is now taken to ensure that these materials are scientifically research-based.  Matching local funds are used to supplement the state allocation for extended contract.

“What Ought to Be” – How Should we be Using Our:  MONEY

There must be a plan in place for providing a cohesive, goal- and data-driven plan for professional development and curricular programming; the TCSPP process has fostered the beginning of such a plan.  Director of Schools D. Wayne Goforth has used this plan to develop a “Master Plan” that has become in effect the new Goals/Action Steps for this TCSPP.  Special education, federal program, general purpose, and CTE (including imbedded technological) funds need to be coordinated throughout the professional development and the curricular programming processes to prevent duplication of materials/programs/services.  To assist in these efforts, the school board has reinstituted budget planning workshops.  




TCSPP TEMPLATE 4.1b
(continued)
CURRICULUM GAP ANALYSIS

	Curriculum PERSONNEL Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  PERSONNEL  

(How are we currently allocating personnel in providing assistance to schools and building capacity around understanding and implementing high quality curriculum practices?)

The CTE director coordinates all CTE activities.  The professional development component of the LEA’s TCSPP includes multiple sources of student achievement data to identify students’ greatest challenges in meeting LEA and state goals and training in gender-equitable teaching methods, techniques, materials, and practice; ensures alignment of teaching strategies with the state’s content and performance standards, that research-based staff training is based on a needs assessment, that it will improve students’ academic achievement; incorporates strategies and techniques (including technology) that improve classroom instruction to help increase academic learning of all students (including those with cultural, linguistic, and socio-economic needs); addresses how staff and community partners will be trained to implement and deliver research proven strategies for ensuring a safe and disciplined learning environment; and that it is being implemented.  The Union County Public School System assures coordination of professional development activities authorized under Title II-A with professional development activities provided through other federal, state, and local programs.  A Teacher Center for professional development has been established and a full-time professional development coordinating teacher hired with federal funds to assist in providing ongoing, sustained professional development based on a review of scientifically-based research for teachers, principals, and administrators of core subject areas.  Local professional development funds will be used to provide training for school library media personnel serving the local educational agency.  Scientifically research-based activities based on professional development needs assessments are organized that are planned to have a long-range substantial, measurable, and positive impact on student academic achievement designed to eliminate the gap that traditionally has separated low-income, minority students from the mainstream.  This will allow these professionals to use improved strategies to improve student academic achievement for all subgroups of the student population present in the Union County School System as appropriate (students with disabilities, low socioeconomic, ELL, gender, talented and gifted, Ethnicities) as well as for those students with differing learning styles.    A professional development tool from InfoSource has been purchased with Title II-A and VI-B-2 funds to further the effective use of technology in the classroom/library media center.  This program will provide training for teachers that will enable them to improve their behavioral and classroom management techniques, teaching methodologies and student learning while providing technological literacy for both students and teachers.  Special education, general purpose and federal funds are used to send certified employees and paraprofessionals to conferences.  These people return to the system to train their peers.  Central office personnel attend conferences and state department meetings and return to the local system to conduct trainings for district employees.  The school system now administers the Praxis Paraprofessional Examination on computer to individuals interested in achieving highly qualified paraprofessional status per potential future employment with the school system, this in an effort to increase the pool of highly qualified paraprofessionals.  All regular education teachers and paraprofessionals in the Title I schools are highly qualified.  The director of schools has pledged to not employ teachers/paraprofessionals in Title I schools who do not have highly qualified status.  The Director demonstrated this intent by employing full-time substitute teachers for each school in the system who meet the highly qualified requirements for paraprofessionals.  The Director has also used ARRA funds to establish a curriculum team composed of three full-time coordinating teachers (one for reading/language arts/writing, one for Science/Technology/Engineering/Mathematics (STEM), and one for RtI.  At the high school level, three faculty members (one each for reading/language arts/writing, STEM science and STEM math) are used one fourth of the day as curriculum lead teachers.  To assist these curriculum team members, a Teacher Center Professional Development Assistant has been employed using ARRA funds.  Teachers of students with disabilities provide assistance to schools and students through providing adequate transition services (including work-based learning).  The extended contract plan has prioritized needs: improve academic performance of all student subgroups present in the Union County Public School System (including students with disabilities), reduce dropout rate, provide enrichment activities, and offer credit recovery for at-risk students.  These goals are specific to student performance in reading/language arts and math.  These goals are met through the implementation of the following programs: after-school, before-school, summer school, and Saturday school.  Ten highly qualified, certified personnel (all of which are Career Ladder II and III teachers) are used to conduct this program.  Measurable program objectives are to increase the percentage of students scoring proficient or advanced and to increase student performance in high school language arts.  The test scores of each student served through extended contract programs are compared to data from the previous school year to indicate progress.  The extended contracts committee is composed of nine members representing Career Ladder teachers, school/system level administrators, Federal Programs, and the CTE program.  This committee examined school/system report card data and school improvement plans to develop goals.  Data of students consistently enrolled in the extended contract programs are analyzed to determine program effectiveness.  
“What Ought to Be” – How Should we be Using Our:  PERSONNEL
There continues to be a need for a more cohesive plan for scientifically-based professional development (technology integrated) to allow the curriculum to become more research-based and data-driven to improve student academic achievement.  This plan needs to address all grade spans and curricula.  A guidance counselor specifically for CTE students needs to be employed.




	Curriculum OTHER RESOURCES Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  OTHER RESOURCES  

(How are we currently allocating other resources in providing assistance to schools and building capacity around understanding and implementing high quality curriculum practices?)

Resources other than time, money, and personnel have not been accessed to the fullest extent.  CTE work-based learning activities are in place.

“What Ought to Be” – How Should we be Using Our:  OTHER RESOURCES
Resources other than time, money, and personnel (such as community organizations, industry, government agencies/offices) need to be accessed to enhance the curriculum.  For example, field trip opportunities (though limited) are available within the county but are rarely taken.  Classes from the middle school and Youth Leadership Union County have taken trips to the Union County Courthouse to study local government.  CTE work-based learning activities need to be expanded.



TCSPP TEMPLATE 4.1c TC "TCSPP TEMPLATE 4.1c" \f E \l "4" 
CURRICULUM REFLECTIVE QUESTIONS

The completed Curriculum gap analysis should enable the Systemwide Leadership Team to answer the following reflective questions relative to curriculum practices.

	Curriculum Reflective Questions - Narrative Response Required

	Are we providing equity and adequacy to all our schools?

A survey of school personnel indicates that approximately 57% of respondents feel that the school system does provide equity and adequacy to all schools with regard to curriculum.  Vision of personnel within individual schools is perhaps somewhat skewed as employees assigned to a specific school do not have the luxury of seeing what opportunities are afforded to other schools through grant opportunities and available programs.




	Curriculum Reflective Questions - Narrative Response Required

	Are we targeting funds and resources effectively to meet the needs of our schools?

Approximately 50% of survey respondents say they do not believe that the school system effectively targets funds and resources to meet the needs of schools.  Approximately 47% feel the system does effectively meet this need.  Perhaps the same opportunities and materials have not been afforded to each school based on available funding and spending mandates.  Based upon eligibility criteria, some schools have been available for grants in reading and technology while others have not; this can create diversity in the availability of resources.  Wide differences in school populations and poverty levels at times have dictated how funding was appropriated, and this is not understood by all survey respondents.




	Curriculum Reflective Questions - Narrative Response Required

	Based on the data, are we accurately meeting the needs of students in our schools?

61% of survey respondents believe that the school system adequately meets the curricular needs of the students in the system.  This belief must be weighed with the fact that one of the county’s four elementary schools is on the targeted list for school improvement and the high school is, for the first time in several years, not on any school improvement list (most recently the high school was in school improvement year two improving).  To more adequately meet the needs of the secondary students, the high school became a Title I school for the first time during school year 2007-8.  The fact that the other schools have performed so well thus far is perhaps due to the Compass Classic computer instructional program that was implemented countywide approximately ten years ago.  This program has been upgraded to Compass Odyssey at the middle school.  Compass Odyssey was purchased with Title II-D funds and targeted for the middle school based upon declining achievement scores at that level.   Destination Reading, a highly research-based computerized reading program, was purchased and put in place during school year 2007-8, and Destination Math was purchased for systemwide implementation during school year 2008-9 and 2009-2010.  TCAP/Gateway/EOC data are used to evaluate student success for all subgroups, including students with disabilities.  A combination of special education and federal program funds have been used to purchase DIBELS/Thinklink assessments.  It is communicated systemwide to all instructional personnel that the No Child Left Behind benchmarks for the percentage of students determined by state mandated assessment to be proficient/advanced are the minimum expectations for student performance.  Implementation of the new state curriculum standards has further emphasized this point.  Much emphasis in professional development has been given to these new standards.  In an effort to continue to increase the ability of teachers to teach and enable students of all subgroups (including students with disabilities) to meet increased challenging State academic content and student academic achievement standards, Federal Program funds have been used to purchase United Streaming for the entire school system; this is a web-based, site-licensed teaching tool to enhance teacher instruction and student learning. Providing this educational tool systemwide will allow our school district to meet the needs of all student subgroups (including LEP), thereby increasing program effectiveness, eliminating duplication, and reducing fragmentation of services.  Destination Reading (for grades K-8) and Read Well materials (for grades K-3 in the three non-Reading First schools) were purchased in 2006 and 2007 respectively; this was an initial joint effort from the Federal Programs and Special Education departments to begin meeting requirements for RtI.  Using a combination of Reading First/TAG/federal program funds, Voyager Next Generation was purchased systemwide for grades K-5 for school year 2008-9 to facilitate RtI in the elementary schools.  In 2009 all schools in the system demonstrated AYP except for Maynardville Elementary, the largest elementary school in the system.  Maynardville Elementary did not demonstrate AYP in the percent of students proficient/advanced in reading/language arts/writing in the all, white, and economically disadvantaged subgroups or in the math percent proficient/advanced in the economically disadvantaged subgroup.  The system itself is on the targeted list for school improvement as the economically disadvantaged subgroup did not make AYP in math in the percent testing proficient/advanced in grades 3-8, the students with disabilities subgroup did not make AYP in the percent testing proficient/advanced in reading/language arts/writing in grades 3-8, and the all and white subgroups did not make AYP in the percent testing proficient/advanced in reading/language arts/writing in grades 9-12.  Analysis and support for curriculum decisions for students with disabilities occurs annually during the IEP process.  The amount of professional development in test data analysis has increased and needs to continue to do so and there needs to be additional time for teachers to assimilate this data to make placement and instructional decisions.
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CURRICULUM SUMMARY QUESTIONS

The following summary questions are related to Curriculum.  They are designed as a culminating activity for your self-analysis, focus questions discussions, and findings regarding this area.  

	Curriculum Summary Questions- Narrative Response Required

	What are our major strengths and how do we know?

1.  There are effective, scientifically research-based curricular practices already in place (curriculum pacing guides, vertical and horizontal alignment of curriculum, standards-based instruction, CTE competencies and standards) documented by observation, teacher lesson plan books indicating skills taught, and course guides.

2.  Many sources of data are in place to allow examination of student scores to determine curricular effectiveness (DIBELS, Thinklink, Pearson, PLATO, TCAP/Terra Nova, Gateway, EOC, Read Well, Destination Reading, Destination Math and Compass Classic student data reports).   

3.  A support system is in place for enhancing the quality of curriculum and instruction through professional development (professional development itineraries and plans).

4.  The Carl Perkins Report Card demonstrates that the CTE program continually meets quality program status.

5.  Teachers have been trained in and use the Tennessee Department of Education state approved standards and document the standards taught in their lesson plan books.

6.  Curriculum pacing guides have been developed and priority given to those standards assessed on TCAP/End of Course tests.
7.  A monitoring system is in place for enhancing the quality of curriculum and instruction by ensuring that teachers teach the Tennessee Department of Education state approved standards.

8.  Teaching and learning materials are correlated to state standards and distributed to the instructional staff.

9.  It is communicated systemwide to all personnel that the No Child Left Behind benchmarks for the percentage of students testing proficient/advanced in reading and mathematics is the minimal expectation for student academic performance (Master Plan).

10.  Curricular practices are modified and adjusted according to needs of students with disabilities as appropriate (IEP documentation).
11.   There is more professional development funding and opportunity available for the certified staff of the Union County Public School System than ever before (budget documents, staff development rosters).

12.    A curriculum team has been established to further the ability of teachers to teach and students to learn the new state curriculum standards.




	Curriculum Summary Questions- Narrative Response Required

	What are our major challenges and how do we know?  Place in prioritized order, based on data from Component 3.

1.  Increasing the amount of scientifically research-based professional development to enable teachers to analyze data and use this information in the classroom to improve student achievement while not decreasing the amount of instructional time (i.e., to improve graduation rate and ACT scores per Component 3 goals).

2.     Increase special needs students that are CTE concentrators that receive regular education diplomas (i.e., to improve graduation rate per Component 3 goals).

3.  Increase the amount of time spent teaching reading and math courses countywide to more adequately address the needs of below/proficient/advanced student achievement levels to increase student academic achievement (i.e., increase achievement in reading/math for all students by providing remedial/enrichment exercises targeting below proficient, proficient, and advanced students per Component 3 goals).

4.  Target funds/resources to more effectively meet the curricular needs (incorporating technology) of all schools (i.e., improve community and parent involvement per Component 3 goals).




	Curriculum Summary Questions- Narrative Response Required

	How will we address our challenges?
1.  We will provide additional scientifically research-based professional development to allow teachers to analyze data and use this information in the classroom to increase student achievement while not compromising the amount of instructional time.
2.     We will increase special needs students that are CTE concentrators that receive regular education diplomas (credit recovery, time-for-time, integration between academic/CTE instructors).

3.  We will increase the amount of time spent teaching math and reading  courses countywide to more adequately address the needs of below proficient/proficient/advanced student achievement levels.

4.  We will target funds/resources to more effectively meet the curricular needs (incorporating technology) of all schools.
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INSTRUCTIONAL PRACTICES 

	Current Instructional Practices
	Direct instruction

(identify practice)
	Differentiated instruction

(identify practice)
	Cooperative Learning Small Group

(identify practice)
	Lecture

(identify practices)
	Integration of CTE/End of Course Testing
(identify practice)
	Inclusion
(identify practice)
	Reading and Math Intervention
(identify practice)
	(identify practice)
	__________

(identify practice)
	__________

(identify practice)
	__________

(identify practice)
	__________

(identify practice)
	__________

(identify practice)
	__________

(identify practice)

	Evidence of Practice
	Observation


	Observation
	Observation
	Observation
	Evaluated Projects
	Schedules Observation IEPs
	Schedules Observation Data
	
	
	
	
	
	
	

	Is the current practice research-based?
	Yes
	Yes
	Yes
	No
	Yes
	Yes
	Yes
	
	
	
	
	
	
	

	Is it a principle & practice of high-performing school systems?
	Yes
	Yes
	Yes
	No
	Yes
	Yes
	Yes
	
	
	
	
	
	
	

	Has the current practice been effective or ineffective?
	Effective
	Effective
	Effective
	Not Effective
	Effective
	Effective
	Effective
	
	
	
	
	
	
	

	What data source(s) do you have that support your answer? (identify all applicable sources)
	DIBELS

LOT observations

Thinklink

TCAP/EOC

Gateway Nine week formative assessments 
	DIBELS

LOT observations

Thinklink

TCAP/EOC

Gateway Nine week formative assessments
	DIBELS

LOT observations

Thinklink

TCAP/EOC

Gateway Nine week formative assessments
	DIBELS

LOT observations

Thinklink

TCAP/EOC

Gateway Nine week formative assessments
	Perkins Report Card

Gateway

CTE follow-up data as documented in component 3
	DIBELS

LOT observations

Thinklink

TCAP/EOC

Gateway Nine week formative assessments
	DIBELS

LOT observations

Thinklink

TCAP/EOC

Gateway Nine week formative assessments
	
	
	
	
	
	
	

	Evidence of effectiveness or ineffectiveness
	AYP as documented in component 3
	AYP as documented in component 3
	AYP as documented in component 3
	AYP as documented in component 3
	Perkins Report Card

Gateway

CTE follow-up data as documented in component 3
	Student achievement data
	Student achievement data
	
	
	
	
	
	
	

	Evidence of equitable system support for this practice
	No particular instructional practice mandated by system (academic freedom advocated)
	No particular instructional practice mandated by system (academic freedom advocated)
	No particular instructional practice mandated by system (academic freedom advocated)
	No particular instructional practice mandated by system (academic freedom advocated)
	Carl Perkins budget justification
	Occurs in all schools in system
	Occurs in all schools in system (developing at high school level)
	
	
	
	
	
	
	

	Next Step (changes or continuations)
	Need more training and utilization
	Need more training and utilization
	Needs more training in effective use
	More alternative methods need to be identified and utilized
	More staff development in integration of CTE/academic
	Continue to implement and refine practice with PD
	Increase fidelity of intervention programs utilized
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INSTRUCTIONAL GAP ANALYSIS

The following are related to Instruction.  The process will identify the discrepancy, or the gap, between the current state – “What Is” – and the desired future state – “What Ought To Be.”  The information for “What Is” should be in Component 1 and will be reviewed at this time.

	Instructional TIME Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  TIME  

(How are we currently allocating our time as central office employees in providing assistance to schools and building capacity around understanding and implementing research-based instructional practices?)

Our central office staff is continuing the practice of allocating more time to research scientifically-based educational programs and material.  Much of a central office employee’s time is devoted to paperwork to fulfill state and federal requirements, handling situations arising in various schools, and conducting teacher observations and various committee meetings.

“What Ought to Be” – How Should we be Using Our:  TIME

Vertical teaming was begun last year but needs to be further developed.  Teacher plans and schedules need to be examined both in writing and practice to see that teachers are indeed using scientifically research-based methods to teach the new state curriculum standards and allowing appropriate amounts of time for actual student instruction.  Central office employees need to collaborate more with the staff development facilitator to increase opportunities for scientifically research-based teacher enrichment.




	Instructional MONEY Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  MONEY  

(How are we currently allocating our funds in providing assistance to schools and building capacity around understanding and implementing research-based instructional practices?)

We allocate funds in accordance with No Child Left Behind regulations.  Teachers and administrators have input into major expenditures.  New academic and technological programs are examined to determine the extent to which they are research-based prior to purchase. The district invests funds to support scientifically research-based staff training and instructional materials for all K-12 teachers and programs.  Staff members are frequently sent to conferences and seminars to improve the quality of instruction.  Federal program funds have been set aside to provide instructional material and supplies for all students, including the homeless.  BEP 2.0 funds in school year 2007-8 were used to: (1) employ reading interventionists (most from the approved substitute teacher list and all who meet the highly qualified  requirements for paraprofessionals) to assist in Tier II and III reading intervention at Maynardville Elementary School; (2) provide a 3% raise for non-certified personnel in an effort to retained highly qualified personnel used as instructional assistants, tutors and mentors and to install and maintain a safe school environment; (3) maintain and repair services on equipment and for other equipment to allow the system to meet research, development and instructional goals.  Title I funds are used to pay for substitute teachers to free regular education teachers to conduct DIBELS benchmark testing.  ARRA funds have been used to fund salaries and benefits for the curriculum team to assist teachers in providing adequate instruction per the state’s new curriculum standards and to allow the middle and high schools to become Title I schools, thereby providing more funding for instructional materials and resources.
“What Ought to Be” – How Should we be Using Our:  MONEY

As funds for instructional purposes are limited, extreme care must be taken to ensure that money is spent efficiently.  School improvement plans need to guide instructional purchases.  Collaboration among Central Office staff members in budgeting for instructional purposes needs to continue to improve.  Only scientifically-based research materials need to be purchased for instruction; programs with little evidence of a strong research base need to be phased out.  Communication between school staff/administration and Central Office staff concerning funding to improve instruction needs to continue to grow.  The possibility of using retired teachers as interventionists to assist in Tier II and III reading intervention and to free regular education teachers to conduct DIBELS benchmark testing countywide has been discussed, though there has not been an interest among the retired teachers indicated.  Possibly more funds need to be used to pay teacher stipends for attending professional development outside the school day (on Saturday and after school).


TCSPP TEMPLATE 4.2b
(continued)
INSTRUCTIONAL GAP ANALYSIS

	Instructional PERSONNEL Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  PERSONNEL  

(How are we currently allocating personnel in providing assistance to schools and building capacity around understanding and implementing research-based instructional practices?)

The Title I schools have 100% of their teachers and paraprofessionals highly qualified.  Federal Program and Special Education paraprofessionals are trained and utilized in instructional, not clerical, practices.  Interventionists are provided by means of funds secured through the Center for Literacy Studies at the University of Tennessee at Maynardville Elementary School to provide Tier II and Tier III reading intervention services to K-5 students not meeting reading benchmarks as indicated by DIBELS testing.  The Director of Schools has employed highly qualified individuals as full time substitute teachers in the other schools in the system who serve as interventionists when not working as substitute teachers.  CTE instructors assist their students in mastering occupational skill competencies through use of industrial guest speakers, job shadowing, career fairs, and work-based learning activities.  They also ensure that the needs of special population students are met in non-discriminatory ways while assisting student attainment of academic and career-technical skills by use of student mentors as indicated in CTE Modified Competency Profiles and Program Remediation documents.  Due to a shift in the special needs population of the county, a CDC classroom that was located at Luttrell Elementary School was relocated to Maynardville Elementary School to serve special education students with severe disabilities.    

“What Ought to Be” – How Should we be Using Our:  PERSONNEL
Training and supervision of certified and non-certified instructional staff needs to improve.  General purpose paraprofessionals need to be continually used more for instructional (less for clerical) duties.  A cycle of observation for all personnel needs to be established in order to ensure teachers are using scientifically research-based instructional practices to teach the state’s new curriculum standards to improve student academic achievement; this has in great part been accomplished by the implementation of state mandated principal walkthroughs and observation and feedback from curriculum team members and instructional supervisors.  In order to recruit and retain teachers, particularly in hard to fill areas, and to comply with state requirements, the Board of Education negotiated with the teacher’s association to come to agreement on a differentiated pay schedule.  Care needs to be taken that employees are used for the enhancement of student instruction and not for other non-instructional purposes (i.e., custodial, maintenance, clerical, etc.).  



	Instructional OTHER RESOURCES Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  OTHER RESOURCES  

(How are we currently allocating other resources in providing assistance to schools and building capacity around understanding and implementing research-based instructional practices?)

The Governor’s Book from Birth Foundation, which provides a book per month for each child from birth to age five, was brought to Union County through the efforts of Leadership Union County.  This in conjunction with the Special Education Developmental Preschool, Voluntary Pre-K, and Headstart Programs helps increase the number of students who enter kindergarten ready to learn.  These three programs encourage inclusionary practices between students with disabilities and typically developing peers.  The Preschool is funded by special education, and the Voluntary Pre-K programs are funded through a state grant; the fact that both of these programs are located on the campus of the largest elementary school in the county facilitates the ease of transition to kindergarten for participating students.  The Voluntary Pre-K program, which was located only at one elementary school in 2006, was expanded to two other elementary schools in 2007.  Each year, a kindergarten teacher provides orientation for the Headstart parents, and a “field trip” for headstart students to be allowed to spend the day at local elementary schools is arranged.  All special education preschool students have transition IEP meetings to facilitate movement into kindergarten classrooms.  Preschool progress is monitored through IEP benchmarks, Creative Curriculum, Brigance screenings, and state preschool standards.  Douglas Cherokee has written grants to provide after-school programs at three of the system’s largest schools, and Extended Contract money (consolidated with Federal Program and Special Education funding) is used to provide before-, after-, and summer school programs at all schools in the county.  All student subgroups, including homeless students and students with disabilities, are provided access to before-, after-school programs and extended school year as appropriate.  Compass Odyssey, a computer-based instructional/assessment program, was provided through the Douglas Cherokee grant at Union County High School.  Present in Douglas Cherokee’s grant proposals is a provision for the incorporation of adult literacy.  Service providers contracted through Douglas Cherokee and paid for with grant funds provide free classes in academics/computer use as a supplement to our own school system’s adult high school and GED program.  The adult literacy program provides training that enables parents to be used by teachers in ways that involves parents in their children’s learning.  The adult literacy program provided through Douglas Cherokee, as well as extended contract personnel, was used to assist our paraprofessionals who were not highly qualified prior to June 30, 2006 to prepare for the Praxis ParaPro exam.  The Union County School System administers the ParaPro examination on computer at the Central Office.  Douglas-Cherokee provided during school year 2006-7 $10,290 toward the purchase of Read Well reading intervention materials for use in the after-school program at non-Reading First Luttrell Elementary.  The remainder of the cost for providing this program at Luttrell and to the other non-Reading First schools was shared by the federal programs and special education departments.  The Sunset Bay Development Company provided computers for the smallest school in the county.  The local public libraries provide summer reading programs and books for the preschools.  Advisory councils for each CTE program guide instruction toward industry standards.  Highly-qualified interventionists are employed to assist in the implementation of Tier II and III reading intervention instruction throughout the system.

“What Ought to Be” – How Should we be Using Our:  OTHER RESOURCES
Additional community resources need to be accessed to improve instruction for K-12 students by providing incentives for increased attendance and high school graduation.  Elected local government officials need to be used more to help the schools teach government/citizenship.  The possibility of using retired teachers to assist in Tier II and III reading intervention instruction countywide has been discussed, though those individuals have expressed little interest in the program.  
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INSTRUCTIONAL REFLECTIVE QUESTIONS

The completed Instructional gap analysis should enable the Systemwide Leadership Team to answer the following reflective questions relative to instructional practices.

	Instructional Reflective Questions - Narrative Response Required

	Are we providing equity and adequacy to all our schools?

Sixty percent of survey respondents feel that the school system does provide equity and adequacy to all our schools.  An analysis of test scores and needs assessments indicates that while all schools are not provided with exactly the same instructional material, the material provided is adequate to meet each individual school’s instructional needs.  All teachers have been provided with copies of and training in the Tennessee Department of Education’s new curriculum standards and are expected to teach those standards as minimum expectations for student progress.  Classroom instruction is aligned with the new curriculum standards and the TCAP, Gateway, and EOC assessed skills in all schools.  All instructional personnel (including those for students with disabilities) are provided with student performance data from the preceding school year which drives the teaching process by identifying those skills needing the most instructional emphasis.  All student subgroups (including homeless students and students with disabilities) in every school in the system are afforded multiple opportunities to receive additional instructional assistance to improve learning beyond initial classroom instruction (tutoring, before- and after-school programs, and summer school).  Opinions of what is equitable and adequate vary from school to school and sometimes within each school.  




	Instructional Reflective Questions - Narrative Response Required

	Are we targeting funds and resources effectively to meet the needs of our schools?

Fifty-five percent of survey respondents feel that funds and resources are targeted effectively to meet the needs of our schools.  Funding is limited, and when available is sometimes restricted to a specific purpose(s).  Limitations influence school staff perceptions   Efforts are being made to increase collaboration between Central Office staff members and school administrations and staff with regard to allocating funds for instruction.




	Instructional Reflective Questions - Narrative Response Required

	Based on the data, are we accurately meeting the needs of students in our schools?

Sixty-nine percent of survey respondents feel the school system accurately meets the needs of students in our schools.  TCAP, DIBELS, and Thinklink data indicate that students are indeed making progress, although the lowest-performing students make more advances than the highest-achieving.  Progress at all levels diminishes as the grade level increases, perhaps because more interventions are available at the elementary level.  Sufficient time for teaching basic skills seems to be an increasing problem at the middle and high school levels.  The system continues to meet all of its Annual Measurable Achievement Objectives (AMAOs) for ELL students.  In 2009 all schools in the system demonstrated AYP except for Maynardville Elementary, the largest elementary school in the system.  Maynardville Elementary did not demonstrate AYP in the percent of students proficient/advanced in reading/language arts/writing in the all, white, and economically disadvantaged subgroups or in the math percent proficient/advanced in the economically disadvantaged subgroup.  The system itself is on the targeted list for school improvement as the economically disadvantaged subgroup did not make AYP in math in the percent testing proficient/advanced in grades 3-8, the students with disabilities subgroup did not make AYP in the percent testing proficient/advanced in reading/language arts/writing in grades 3-8, and the all and white subgroups did not make AYP in the percent testing proficient/advanced in reading/language arts/writing in grades 9-12.  The instructional program is analyzed and changed for students with disabilities annually according to need during the IEP process.  There has occurred in 2009 a joint effort between the federal/special education/general purpose programs to purchase additional scientifically-based math material for student intervention to increase program effectiveness, eliminate duplication, and reduce fragmentation of services.
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INSTRUCTIONAL SUMMARY QUESTIONS


The following summary questions are related to Instruction.  They are designed as a culminating activity for your self-analysis, focus questions discussions, and findings regarding this area.

	Instructional Summary Questions- Narrative Response Required

	What are our major strengths and how do we know?

1.  The percentage of highly qualified teachers and paraprofessionals (per the state-restricted highly qualified website).  

2. Teacher training in scientifically research-based reading strategies (Professional Development Documentation).

3. Teachers teach the new state curriculum standards (curriculum team/supervisor/administrator observation, teacher documentation).

4.  The Tennessee Department of Education new state curriculum standards are used to align classroom instruction to the standards tested by TCAP, Gateway, and EOC assessments (teacher lesson plans).

5.  Student performance data is used to drive the teaching process (observations of lesson plan books noting standards taught).

6.  All student subgroups are provided multiple opportunities to receive additional assistance beyond initial classroom instruction (tutoring, before-/after-school programs, summer school as indicated by time sheets and student rolls for these programs). 



	Instructional Summary Questions- Narrative Response Required

	What are our major challenges and how do we know?  Place in prioritized order, based on data from Component 3.

1.  Match teaching strategies to student learning differences (i.e., improve graduation rate and ACT scores per Component 3).

2.  Increase the availability and utilization of scientifically research-based instructional and technological materials countywide Pre-K-12 to improve student academic achievement (i.e., improve graduation rate and ACT scores per Component 3). 




	Instructional Summary Questions- Narrative Response Required

	How will we address our challenges? 

1.   We will match teaching strategies to student learning differences.

2.  We will acquire additional scientifically research-based instructional and technological materials and provide professional development countywide Pre-K-12 to enable teachers to more effectively utilize them to improve student academic achievement.




TCSPP TEMPLATE 4.3a TC "TCSPP TEMPLATE 4.3a" \f E \l "4" 
ASSESSMENT PRACTICES 

	Current Assessment Practices
	TCAP 3-8

(identify practice)
	Gateway 9-12

(identify practice)
	EOC 9-12

(identify practice)
	DIBELS K-5
(identify practice)
	Thinklink K-5

(identify practice)
	Teacher-Made Tests

(identify practice)
	Technology Application
(identify practice)
	Formative Assessment K-12
(identify practice)
	__________

(identify practice)
	__________

(identify practice)
	__________

(identify practice)
	__________

(identify practice)
	__________

(identify practice)
	__________

(identify practice)

	Evidence of Practice
	Score reports/state report card/AYP report
	Score reports/state report card/AYP report
	Score reports/state report card
	Data reports Districtwide data
	Data reports Districtwide data
	Mid-term progress reports/Quarterly grade reports/Grades
	Data reports Districtwide data
	Data reports School comparison reports Districtwide data
	
	
	
	
	
	

	Is the current practice research-based?
	Yes
	Yes
	Yes
	Yes
	Yes
	No
	Yes (if software is current and research based)
	Yes
	
	
	
	
	
	

	Is it a principle & practice of high-performing school systems?
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes
	
	
	
	
	
	

	Has the current practice been effective or ineffective?
	Effective
	Effective
	Effective
	Effective
	Effective
	Varies by teacher use
	Effective (if software is current and research based)
	Effective
	
	
	
	
	
	

	What data source(s) do you have that support your answer? (identify all applicable sources)
	Score reports/state report card/AYP report 
	Score reports/state report card/AYP report/CTE Perkins Report Card Data 
	Score reports/state report card 
	Data reports 
	Data reports 
	Mid-term progress reports/Quarterly grade reports/Grades Formative assessments
	Data reports indicating student skill attainment
	Data reports
	
	
	
	
	
	

	Evidence of effectiveness or ineffectiveness
	AYP as documented in component 3
	Graduation Rate/CTE follow-up data as documented in component 3
	Graduation Rate increasing steadily from 78.6% in 2005 to 81.3% in 2007
	Reading/

Language TCAP scores 2-3 as documented in component 3
	TCAP scores/AYP 2-5 as documented in component 3
	Differences in grades vs. TCAP
	AYP as documented in component 3/

Formative assessment
	Data reports Student achievement
	
	
	
	
	
	

	Evidence of equitable system support for this practice
	Statewide practice 3-8
	Statewide practice 9-12
	Statewide practice 9-12
	Systemwide practice K-5
	Systemwide practice K-5
	Systemwide practice 
	Systemwide Paperless classrooms in 50% of system schools 
	Systemwide practice K-12
	
	
	
	
	
	

	Next Step (changes or continuations)
	Continue
	Continue (being phased out by state)
	Continue
	Continue
	Continue
	Align more closely with curriculum standards
	Continue and expand
	Continue and expand
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ASSESSMENT GAP ANALYSIS

The following are related to Assessment.  The process will identify the discrepancy, or the gap, between the current state – “What Is” – and the desired future state – “What Ought To Be.”  The information for “What Is” should be in Component 1 and will be reviewed at this time.

	Assessment TIME Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  TIME  

(How are we currently allocating our time as central office employees in providing assistance to schools and building capacity around understanding and implementing research-based assessment practices?)

TCAP training and professional development is conducted annually by Central Office staff with every teacher/paraprofessional who administers TCAP/Gateway.  This is followed by technical support to schools in clarifying questions related to administration of TCAP and Gateway assessments.  Representatives from outside the school system are often used to conduct training on products purchased by the system for increasing academic achievement.  A representative from the state department of education conducted training for K-3 teachers in the administration of DIBELS.  The professional development coordinating teacher has attended DIBELS training in Colorado and is equipped to provide ongoing training for new personnel and for those needing further training.  Training with Thinklink, Compass, Destination Reading, Destination Math, PLATO, and Pearson has also been conducted, and technical support is available for these programs directly from the publishers when contacted by district contacts from the Central Office.  Training for the newly purchased Destination Reading program has been provided by a representative from the Riverdeep now Houghton Mifflin) Company.   In the past, training in data analysis has been provided to school administrators and teachers but not on a consistent basis.  This has been rectified beginning in school year 2006-7 through use of two data analysis teams composed of school representatives, one for elementary/middle and another for high school.  Members of these teams return to their schools with system level information and assist their school faculty/staff members in school level data analysis.  Other formative assessments are being examined to determine which of several programs will be most effective in achieving the goal of increased student achievement.  The Central Office staff also provides technical support to schools by spending much time in data analysis of TCAP/Gateway scores and sharing this information with individual schools, teachers, parents, students, and other stakeholders.  

“What Ought to Be” – How Should we be Using Our:  TIME

We need to devote more time to see that teachers are using the results of scientifically research-based assessment to effectively drive instruction to improve student academic achievement.  Appropriate training needs to be provided for paraprofessionals, teachers and administrators in understanding exactly what scientifically-based research assessments are and how to use them.  We continually need to be examining new research-based assessments and how we can acquire and utilize them to enhance our educational program.



	Assessment MONEY Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  MONEY  

(How are we currently allocating our funds in providing assistance to schools and building capacity around understanding and implementing research-based assessment practices?)

Federal Title II-A, special education, state, and local general purpose funds have been used to provide scientifically research-based professional development activities for teachers and principals.  These funds are used to coordinate staff development activities both in-house by bringing paid presenters to the district and by sending employees to state and national conferences.  Employees who attend these conferences are required to conduct a training session to share what was learned with their colleagues.  Activities thus funded are based on a professional development needs assessment that directly involves teachers and/or state/federal requirements.  This provision of funding for scientifically research-based staff development is a strategy to increase the percentage of teachers receiving high quality professional development.  Care is taken to ensure that these activities are grounded in scientifically-based research to ensure alignment with challenging state academic content standards to assist with providing curricula and programs tied to the state’s new curriculum standards to improve student academic achievement.  Special education, federal programs and general purpose funds have purchased supplementary intervention research-based programs (Destination Reading, Destination Math, Voyager, PLATO, and Read Well) for the schools; each of these programs includes assessments.  Reading First and TAG funds purchased Voyager Next Generation materials for grades K-5.  Title I funds purchased DIBELS and Thinklink for all elementary schools.  Compass Classic was purchased for the entire school system, and this program has been upgraded to Compass Odyssey at the middle school and high school with Title II-D federal program funds and funds from Douglas-Cherokee respectively.  Formative assessments have been developed by the curriculum team from material available in the programs listed above and from practice items for state mandated standardized tests. 
“What Ought to Be” – How Should we be Using Our:  MONEY

Continued collaboration must occur between programs/departments to provide additional scientifically-based materials that include assessments to adequately meet the requirements of Response to Intervention (RtI).  The possibility of using funds for tracking formative assessment results is being explored.  




TCSPP TEMPLATE 4.3b
(continued)
ASSESSMENT GAP ANALYSIS

	Assessment PERSONNEL Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  PERSONNEL  

(How are we currently allocating personnel in providing assistance to schools and building capacity around understanding and implementing research-based assessment practices?)

Federal funds have been used to provide technical assistance to schools by employing reading coaches for the elementary schools.  Federal Programs funds have assumed the position of literacy leader at former Reading First Maynardville Elementary.  These coaches/literacy leader along with building/system level administrators ensure the collection and reporting of accurate, timely data per system procedures and practices.  Parent notification of individual student assessment data for all student subgroups present in the Union County School System, including parents of students with disabilities and all other subgroups, is disseminated to parents in a uniform format and is provided in a language understood by all parents.  Teachers and paraprofessionals administer the TCAP/Terra Nova, Gateway, and EOC tests.  Students with disabilities are additionally assessed as needed and notification provided to parents by invitation to IEP meetings.  The Central Office staff in collaboration with the professional development coordinating teacher provides technical assistance by analyzing assessment data and seeking consultants to provide professional development in data analysis.  The CTE director performs program assessment annually by using the five-year assessment instrument at the end of each year.  Certified special education staff members determine the needs of students with disabilities based on information from appropriate evaluations.   

“What Ought to Be” – How Should we be Using Our:  PERSONNEL
Systemwide personnel need to ensure that teachers are trained in analyzing assessment data and use this analysis to guide instruction.




	Assessment OTHER RESOURCES Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  OTHER RESOURCES  

(How are we currently allocating other resources in providing assistance to schools and building capacity around understanding and implementing research-based assessment practices?)

With the exception of special education psycho-educational assessments for special education eligibility criteria (conducted by outside agencies), and interventionists (from the approved substitute teacher list) hired to assist in the implementation of Tier II and III reading intervention instruction, no academic assessments are conducted other than those within the school system. 

“What Ought to Be” – How Should we be Using Our:  OTHER RESOURCES
Due to concerns with confidentiality of student information that could be jeopardized by using outside resources for academic assessment, the system staff is not comfortable with using resources outside of the school system for academic assessment. 
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ASSESSMENT REFLECTIVE QUESTIONS

The completed Assessment gap analysis should enable the Systemwide Leadership Team to answer the following reflective questions relative to instructional practices.

	Assessment Reflective Questions - Narrative Response Required

	Are we providing equity and adequacy to all our schools?

Surveys indicate that a majority of respondents feel that the assessment provided to our schools is adequate and equitable.  More assessments are available at the elementary level.  There is some feeling at the elementary schools that perhaps too many assessments are used in the lower grades.  The middle school and high schools have added Pearson and PLATO assessments.  Information gathered from these tests is used in individual teacher lesson planning; the skills are reviewed for overall preparation for the TCAP achievement tests.  Additionally, for the first time in 2007 the middle school’s eighth grade class was administered the EXPLORE Test through a state grant called G.E.A.R.U.P. (Gaining Early Awareness and Readiness for Undergraduate Programs).  This is an overall aptitude test covering reading, math, and science.  The results are used for individual student college and career planning.  Middle school students are also administered the STAR Reading Test to determine student reading levels to allow for appropriate book selection in the school library.  The STAR test is administered as a pre- and a post-test each school year to determine increases/decreases in student reading levels.  The STAR assessment works hand-in-hand with the school’s Accelerated Reader Program.  Assessments are heavy in the area of reading, and there is concern that math scores will begin slipping in the future, as few math assessment instruments are in use.  The ACT is now mandated for all juniors, and the PLAN test is given to all sophomores.



	Assessment Reflective Questions - Narrative Response Required

	Are we targeting funds and resources effectively to meet the needs of our schools?

More assessments are available in the elementary grades than in any other area of the school system due to Title I funding, though the middle and high schools are now also Title I schools and have more access to funding for additional assessment instruments.  More assessments are needed in the middle and high school (particularly in math), and more information on what research-based assessments are available for the secondary grade levels is needed.  More general purpose funds may need to be allocated for the purchase of additional assessment instruments.




	Assessment Reflective Questions - Narrative Response Required

	Based on the data, are we accurately meeting the needs of students in our schools?

All eligible students leaving Part C, entering Part B preschool, receive IEPs by their third birthday.  All students with disabilities are assessed annually on statewide assessments and also receive individual academic and non-academic assessments as need arises (WJ-III—tests reading comprehension, decoding skills, math computation; DIBELS—benchmark testing in the five essential components of effective reading instruction; various speech and language assessments—CELF, PPVT; functional behavioral assessment, etc.).  All assessments currently in use demonstrate student progress.  In 2009 all schools in the system demonstrated AYP except for Maynardville Elementary, the largest elementary school in the system.  Maynardville Elementary did not demonstrate AYP in the percent of students proficient/advanced in reading/language arts/writing in the all, white, and economically disadvantaged subgroups or in the math percent proficient/advanced in the economically disadvantaged subgroup.  The system itself is on the targeted list for school improvement as the economically disadvantaged subgroup did not make AYP in math in the percent testing proficient/advanced in grades 3-8, the students with disabilities subgroup did not make AYP in the percent testing proficient/advanced in reading/language arts/writing in grades 3-8, and the all and white subgroups did not make AYP in the percent testing proficient/advanced in reading/language arts/writing in grades 9-12.  The ELL students have consistently as a whole met the NCLB AMAOs.  There is a notable discrepancy in student achievement as reported on grade reports when compared to TCAP scores; additionally, there is approximately a 70% difference in scores that have been reported via Tennessee’s TCAP assessment and the NAEP tests, with the state being far below the national norms.  Timelines for initial evaluations for special education students, while improving, still remain a concern.  The present direction to take with Response to Intervention (RtI) remains a concern, though a full time systemwide RtI Coordinating Teacher has been employed with ARRA funds to function as part of the curriculum team.  
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ASSESSMENT SUMMARY QUESTIONS


The following summary questions are related to Assessment.  They are designed as a culminating activity for your self-analysis, focus questions discussions and findings regarding this area.  

	Assessment Summary Questions- Narrative Response Required

	What are our major strengths and how do we know?

A variety of scientifically research-based assessment tools are being used in regular education in the elementary schools and in special education countywide to assess all student subgroups/categories (low SES, ELL, students with disabilities).  Data reports generated by this data are used to drive instructional decisions to improve student academic achievement.  The Central Office staff uses this data to make curricular decisions and provides support and technical assistance to schools in developing and using assessments.  Student assessments (DIBELS, Thinklink, TCAP, Compass, Gateway, EOC, PLATO, Tier II and III reading interventions, Destination Reading and Destination Math) are aligned with the Tennessee Department of Education standards-based curriculum.  Central Office staff and school administrators provide assessment information to communicate with students, parents, and other appropriate stakeholders regarding student learning.  Much professional development has been conducted in the proper use and administration of the assessment tools used at present by the system.  Nine week formative assessments are given in all reading, language arts, and science systemwide to measure student mastery of material per the new curriculum standards.  




	Assessment Summary Questions- Narrative Response Required

	What are our major challenges and how do we know?  Place in prioritized order, based on data from Component 3.

1.  More scientifically research-based assessment instruments need to be acquired for use in the middle and high schools (and in math at all grade levels) to lead to increased student academic achievement (i.e., improve graduation rate and ACT scores per Component 3).

2.  School personnel need more training on effective administration and use of assessment instruments/data to enhance instructional decisions to improve student academic achievement (i.e., improve graduation rate and ACT scores per Component 3).

3.  School personnel need training not only in the use of assessment data but in data analysis as well to facilitate the immediate use of data to drive instruction to improve student academic achievement (i.e., increase student achievement in reading and mathematics by providing remedial/enrichment exercises targeting below proficient/proficient/ advanced students per Component 3).

4.  Data must be used to create courses to more effectively address the needs of below proficient/proficient/advanced students (i.e., increase student achievement in reading and mathematics for all students (including students with disabilities) by providing remedial/enrichment exercises targeting below proficient/proficient/ advanced students per Component 3).




	Assessment Summary Questions- Narrative Response Required

	How will we address our challenges? 

1.  More scientifically research-based assessment instruments will be acquired for use in the middle and high schools (and in math at all grade levels) to lead to increased student academic achievement.

2.  More training on the effective administration and use of assessment instruments/data to enhance instructional decisions will be provided for school personnel to improve student academic achievement.

3.  School personnel will be trained not only in the use of assessment data but in data analysis as well to facilitate the immediate use of data to drive instruction to improve student academic achievement.

4.  Data will be used to create courses to more effectively address the needs of advanced students.
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ORGANIZATIONAL PRACTICES 

	Current Organizational Practices
	Four-Block at the High School


	Inclusive Education


	Common Planning Time
	Multi-age


	Team Teaching


	Academy Classes
(identify practice)
	After School Programs
(identify practice)
	__________

(identify practice)
	__________

(identify practice)
	__________

(identify practice)
	__________

(identify practice)
	__________

(identify practice)

	Evidence of Practice
	Schedules
	Schedules

IEP
	Schedules
	Schedules

IEP
	Schedules
	
	
	
	
	
	
	

	Is the current practice research-based?
	Yes
	Yes
	Yes
	Yes
	Yes
	
	
	
	
	
	
	

	Is it a principle & practice of high-performing school systems?
	Yes
	Yes
	Yes
	Yes
	Yes
	
	
	
	
	
	
	

	Has the current practice been effective or ineffective?
	Questioned but retained by committee decision—school where this is occurring did not make AYP
	Ineffective as system is on target list due to reading scores of students with disabilities
	Effective for 80% of schools utilizing this practice
	Effective at the school level as documented by TCAP data in component 3
	Effective as documented by TCAP data in component 3
	
	
	
	
	
	
	

	What data source(s) do you have that support your answer? (identify all applicable sources)
	ACT, Gateway, Graduation rate, EOC, 

WA

TVAAS

CTE Perkins Report Card
	TCAP

Gateway

WA


	All schools utilizing this practice in the system made AYP
	TCAP


	TCAP 
	
	
	
	
	
	
	

	Evidence of effectiveness or ineffectiveness
	High school is on target list for English II WA scores drop from middle school/all other areas making AYP
	TVAAS

Test scores improve though proficiency not met in all cases
	TVAAS
	TCAP
	TVAAS
	
	
	
	
	
	
	

	Evidence of equitable system support for this practice
	Conducted schoolwide; only one high school in system
	Practiced systemwide
	Practiced systemwide except at the high school
	Conducted at the only middle school in the system
	Conducted at the only middle school in the system
	
	
	
	
	
	
	

	Next Step (changes or continuations)
	Conduct study of schools that work using Four Block
	Continue the practice with modifica-tions
	Continue and expand when possible
	Continue with more academic and less behavioral placements
	Continue
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ORGANIZATIONAL GAP ANALYSIS

The following are related to Organization.  The process will identify the discrepancy, or the gap, between the current state – “What Is” – and the desired future state – “What Ought To Be.”  The information for “What Is” should be in Component 1 and will be reviewed at this time.

	Organizational TIME Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  TIME  

(How are we currently allocating our time as central office employees in providing assistance to schools and building capacity around understanding and implementing research-based organizational practices?)

Central Office employees provide technical assistance at the school level to the development of the school improvement plans.  This assistance is sometimes coordinated using an outside source, such as SACS.  Central Office employees attend all required meetings provided by the state department and take initiative on their own to attend other training to facilitate knowledge of school organizational structures.  Admittedly, most of our focus has been on curriculum, instruction, and assessment exclusive of organizational structure.  School organizational structures have been determined to a great extent by the building level administration through site-based management.  Any mandated organizational practices (i.e., inclusion, least restrictive environment) have been incorporated as provided by educational law/No Child Left Behind mandates.  Building conditions (such as overcrowding) often have an impact on organizational decisions.  A building committee has been established and has been working for two years.  This work has been rewarded.  The Union County Commission approved funding for the purchase of a site to build and has agreed to participate in the interest free Qualified School Construction Bond (QSCB) Program to secure funding to construct the new Paulette Elementary School, the first new elementary school in Union County since 1970.  The County Commission has also voted to impose a $30 wheel tax effective in 2010 to elicit funds to repay the QSCB.  Construction is scheduled to begin on the new facility in the late winter of 2010.  The school should be ready for occupancy no later than the beginning of the 2011-2012 school year.  Also included in the school building program are funds to complete additions of four classrooms each to Big Ridge, Luttrell, and Sharps Chapel Elementary schools.  The architectural plans have already been drawn and bids for the construction process are ready to begin.  The decision to incorporate the four-block schedule at the high school was a school board decision in cooperation with school administration and faculty.  The four-block schedule was studied by a committee which determined to retain that system of organization at the high school.  The high and middle schools this have been designated Title I schoolwide programs due to the influx of Title I ARRA funds—this will allow these schools, while funds are available, to purchase instructional materials and supplies and technological equipment that would otherwise have not been possible for them to obtain.  Due to the high school’s status (School Improvement Year Two) when the decision was made to pursue this route, the school was eligible for and received three grants that are proving to be most beneficial in positively impacting the school’s curriculum:  the $115,000 School Improvement Grant; the $20,000 Planning Grant for preparing for the third grant, the $500,000 High School Redesign Grant.  The high school grant committee has wisely chosen to use these grants to change the organization of the high school so that it more accurately reflects and prepares students for post-secondary higher education and workplace opportunities.  Additionally, the high school is going to incorporate the Freshman Academy concept to lower the dropout rate as research shows a direct correlation between success in ninth grade courses and the high school dropout rate.  A high school faculty committee has visited several schools that have successfully incorporated freshman academies to facilitate success of the program at Union County High School.  The special education coordinator drives her program toward IDEA provisions for least restrictive placement, constantly studying the latest changes in special education law to ensure compliance.  The Technology department has inventoried and assessed the telecommunication services, hardware, software, and other services that are needed to improve education/library services and has included these items in the Technology Plan.  A budget to acquire and support the non-discounted elements of the Technology Plan (hardware, software, professional development, and other services) has been planned and presented to the board of education and is included in the Federal Programs Consolidated Application as well.  The Technology Plan includes an evaluation process that enables the schools and/or libraries to monitor progress toward the specified goals and make mid-course corrections in response to new developments and opportunities as they arise.  The Union County Public School System has a process in place to regularly review both the LEA (TCSPP Components One through Six) and school plans (TSiPs) and for including parent input.  All schools in Union County (excepting The Union County Academy and Adult High School) are Title I schoolwide programs and have the following ten components incorporated into each TSiP: (a) a comprehensive needs assessment of the entire school using data analysis of NCLB subgroups; (b) schoolwide reform strategies with emphasis on improved achievement of the lowest achieving students; (c) instruction by highly qualified staff as addressed in NCLB; (d) high quality and ongoing professional development activities; (e) strategies to attract highly qualified teachers to high needs schools; (f) strategies to increase effective parental involvement; (g) plans for assisting preschool children from early childhood programs to elementary school programs; (h) measures to include teachers in assessment decisions regarding the use of assessment in improving student performance and instructional programs; (i) strategies for providing timely additional assistance to students experiencing difficulty mastering standards; and (j) coordination and integration of federal, state, and local services and programs.  Schoolwide plans ensure that the intent and purposes of each federal categorical program is included.  These plans, with parent involvement, are reviewed and revised at least biannually.  In the Title I schools, perhaps too much freedom in allowing site-based decision making for organizational structure has led to widely varying practices.  These varying practices possibly affect student readiness to a different degree in each of the four elementary schools for transition to the middle school.  Standardized practices in the elementary Title I schools include: a systemwide ninety minute uninterrupted block of reading per the expansion of the elements of the Reading First grant; a one hour math block; DIBELS testing for identification of students at risk in reading; thirty minute tiers of reading intervention.  Response to Intervention (RtI) is currently being studied by a committee, and ARRA funds have been used to employ a full time countywide RtI Coordinating Teacher—this will further streamline RtI operations in all schools of the system.  Central Office supervisors in a small system such as ours do not have the amount of time to devote exclusively to any one area, as each supervisor performs many duties that other personnel would perform in a larger system.  

“What Ought to Be” – How Should we be Using Our:  TIME

Central Office employees need to continue to attend training that expands knowledge of how to incorporate curricular, instructional, assessment, and organizational best practices.  Both Central Office and school administrators need more opportunity to visit other high-performing systems/schools to allow more effective use of site-based management to utilize best practices.  Perhaps more streamlined organizational practices should be focused upon for the Title I schools, particularly in view of RtI.  The Central Office staff needs to be reorganized to allow supervisors more time to focus on best practices in curriculum, instruction, and assessment incorporated with best organizational practices.  As we focus on continual improvement for future planning, we must ensure the promotion of effective time-on-task for all students and must be more specific regarding professional development for central office staff.   




	Organizational MONEY Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  MONEY  

(How are we currently allocating our funds in providing assistance to schools and building capacity around understanding and implementing research-based organizational practices?)

Practically no funds are spent on research-based organizational practices, though receipt of the High School Redesign Grant will hopefully be the first step in a process to change.  For the first time in the history of Union County the middle and high schools are Title I, and this has allowed more equitable funding systemwide for students in poverty.  Funds continue to be spent, though perhaps not as much as could or should be, for travel for those employees who visit high-performing schools/systems to observe their practices.  Professional development funds have been used to train teachers in inclusionary practices.   Each summer, general purpose funds are used to sponsor an administrator academy for principals and central office supervisors to provide professional development in effective school organization and administration.  For the first time, the administrator academy conducted in July of 2008 was approved for TASL credit for all principals and central office supervisors and focused on time-on-task, licensure and advancement (as there are every year questions related to this topic), reporting educator misconduct and conducting an investigation (due process), effective use of data, overview of curricula standards, and leadership redesign.  These areas of emphasis were revisited in the 2009 Academy to provide continuity and high quality of training.  As the Union County Public School System is familiar with the requirements of Title X as it refers to the Education of Homeless Children and Youth, a board approved policy coordinated with the McKinney-Vento Homeless Education Act (Title X-C NCLB) is in place and is followed.  Also for the first time this school year, Title X ARRA funds for educating the homeless have been received by Union County. A portion of Title I funds as required by NCLB is set aside for the education of the homeless.  All services provided by the school system are equally available for homeless as for non-homeless students.  As there is only one private school in Union County, and as that school chooses not to participate in federal programs, no services (professional development or otherwise) are provided to private school staff or students. 

“What Ought to Be” – How Should we be Using Our:  MONEY

Money needs to be allocated to conduct an in-depth study of our current organizational practices, particular attention paid to the extent to which each is research-based.  Alternative organizational structures with strong research bases need to be examined.  Money needs to be used to hire and train personnel, placement dependant upon best practices.   




TCSPP TEMPLATE 4.4b
(continued)
ORGANIZATIONAL GAP ANALYSIS

	Organizational PERSONNEL Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  PERSONNEL  

(How are we currently allocating personnel in providing assistance to schools and building capacity around understanding and implementing research-based organizational practices?)

Hiring and placing personnel, while ultimately the responsibility of the director of schools, is shared with supervisors at the Central Office and the building principals.  Positions for individual schools are determined at the Central Office level; placements within a school are determined by the principals.  Each teacher new to the system is assigned a tenured teacher (with more years of teaching experience than the new teacher) who serves as a mentor.  The professional development coordinating teacher is in the beginning stages of implementing a true teacher mentor program, with provision of teachers professionally trained to mentor new employees.  Through the efforts of the professional development facilitator, twenty teachers throughout the county have been trained to serve as teacher mentors (there is at least one mentor teacher located in each school building).  Such experienced teachers are able to provide training to enable newer teachers to improve student behavior in the classroom and identify early, appropriate interventions to assist students.  Other than those regular teaching and staffing positions common to all public schools, several additional personnel are employed.  A Literacy Leader is provided at the former Reading First Maynardville Elementary School by Title I funds, and reading coaches are funded with federal program funds at the remaining Title I schools.  One member of the newly established curriculum team is a systemwide reading coordinating teacher who has partially completed a reading specialist degree.  A technology coach, which had been previously funded for Luttrell Elementary through a discretionary grant, is now provided via BEP 2.0 funds.  Ten extended contract personnel are used to staff before-, after-, and summer school programs at each school to provide additional educational assistance to low-achieving students.  There are inclusionary special education programs at each school.  A continuum of special education services is offered countywide.   The middle school and the largest elementary school each have a full-time assistant principal.  The high school has two assistant principals, one funded by BEP 2.0 funds to allow the principal to become more available to be an instructional leader—this has undoubtedly in great part led to the high school’s removal from the NCLB school improvement list.  The former administrative assistant at the middle school is now the attendance facilitator; this individual is paid with BEP 2.0 funds and serves as a half-time court liaison.  Attendance has increased significantly as a result of this individual’s efforts.  There is an alternative school for grades 6-12, limited to an enrollment of thirty, with a full-time principal.  Beginning school year 2009-2010, the middle school alternative students are housed at the middle school while the high school alternative students remain at the former location.  This allows more students to be enrolled in the alternative school (now renamed Union County Academy), lowers the number of student suspensions, and improves the attendance rate.  Beginning school year 2006-7, one of the English teachers with an ELL certification at the high school travels to the other schools in the county a half- to three-fourths of each school day to provide ELL services This teacher administers the TELPA to potential ELL students, follows up with former ELL students who are now classified T1 or T2, and instructs NELB students at each location.  For each year she has served as the ELL instructor, the system has met all three NCLB Annual Measurable Objectives (AMAOs) for ELL.  A Coordinator of School Health and his assistant were hired beginning with school year 2007-8 through a matching grant from the state.  These individuals have as their major responsibility increasing the focus on student and staff wellness in order to provide an enhanced learning and teaching environment.  A nurse is employed with Title IV-A funds to provide violence and drug abuse prevention instruction to students two days per week at two of the system’s schools (identified in need of this service through needs assessments); this person is paid with general purpose funds to serve as a school nurse the other three days per week, in addition to the full-time nurse also employed with general purpose funds.  A full-time parent involvement facilitator is provided by federal programs.  The parent involvement facilitator’s role is to work with the Title I schools to promote parental involvement and increase communication between teachers and parents so that the parents are able to reinforce at home the instruction their child receives at school, thereby becoming involved in their children’s education.  As part of the documentation through federal programs parent involvement monitoring, it must be demonstrated that technology was used effectively to accomplish this role.  E-mail, the school system web site (www.ucps.org), the School Messenger Program (which makes phone contact with parents), and computer technology to create announcements of family/parent involvement activities are used for this purpose.  One class-size reduction teacher is employed through Title II-A for one of the elementary schools.  A full-time Teacher Center facilitator is employed with federal funds who works with the curriculum team to plan/conduct/schedule scientifically research-based professional development activities that are aligned with challenging state academic content standards and assists supervisors in ensuring that curricula and programs are tied to the state’s new curriculum standards, this in an effort to lead to improved student academic achievement.   ARRA funds have been used to employ a full-time professional development/curriculum team assistant to facilitate this goal.  A school psychologist is employed through special education.  SRO officers are provided, two full-time at the high school, one full-time at the middle, and another countywide for the elementary schools.  The Federal Programs Supervisor serves as the homeless liaison and the liaison between the SACS facilitator; at present all schools in the system are SACS accredited except for Union County Academy/Union County Adult High School.  This organization of personnel is designed to cause the system to be proactive in addressing issues that might impede teaching and learning were they not addressed.

“What Ought to Be” – How Should we be Using Our:  PERSONNEL
While personnel have been placed on an “as needs basis” based on data analysis and individual school improvement plans, some placements have been based upon personal beliefs of systemwide personnel.  Perhaps not in all cases are our “beliefs” of what is good for the students in a school congruent with proven research.  Research-based organizational practices have not been considered in all cases.  We need to study what the effective research says about organizational best practices and restructure our schools based on research and data.  We need teachers who have actually received training in mentoring new teachers, rather than just relying on other teachers with experience from time spent in the classroom to guide new teacher assistance.  




	Organizational OTHER RESOURCES Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  OTHER RESOURCES  

(How are we currently allocating other resources in providing assistance to schools and building capacity around understanding and implementing research-based organizational practices?)

Douglas-Cherokee uses grant money to provide funding for after- and summer school programs (including supplies, materials, and transportation in addition to personnel).  Leadership Union County sponsors a Youth Leadership class at the high school and funds scholarships for graduating seniors.  The Union County Optimist Club also provides student scholarships.  Federal funds were used to purchase World Book online, a service which is available to not only students during school hours but to all families and staff members at home who have Internet access.  Web resources are used to keep stakeholders aware of improvement efforts and to provide links to educational sites that parents can use on the computer with their students at home.  4-H and TNCEP services are provided through the University of Tennessee Agricultural Extension Service.  The Union County Children’s Center, with School Board approval, conducts a child safety program in the elementary schools.  Several federal program committees exist which have parents and community representatives as members (family/parent involvement committees at all schools, systemwide federal programs planning committee).  A Title IV-A committee has been developed to facilitate the timely, meaningful consultation with state and local representatives, public and private schools to be served, including teachers and other staff, parents, students, community-based organizations and others with relevant and demonstrated expertise in drug and violence prevention activities.  Each school in the Union County Public School System (as well as the district) has established effective disciplinary policies that prohibit disorderly conduct, the illegal possession of weapons, and the illegal use, possession, distribution, and sale of tobacco, alcohol, and other drugs by students.  Per the Consolidated Application for Federal Funds, the Union County Public School System has written performance indicators for each identified Title V goal (i.e., programs for the development or acquisition and use of instructional and educational materials, including library services and materials {including media materials}).  The P-16 council is beginning to take an active interest in the Union County School System and has committees formed to explore possibilities of positively affecting the education of our county’s students.  The school system works with local institutions of higher learning to provide observation and student teaching experiences for prospective educators.  Collaboration between Union County High School, Walters State Community College, and Pellissippi State Community College has been fostered through the acquisition of the High School Redesign Grant.
“What Ought to Be” – How Should we be Using Our:  OTHER RESOURCES
We have been working on developing a partnership with Lincoln Memorial University to perform a mutual collaboration with the school system and the university; however, this effort had not come to fruition until the receipt of the High School Redesign Grant.  Upon request, Union County allows prospective teachers to conduct observation and practice/student teaching to fulfill their requirements for teacher certification.  This gives system administrators a chance to observe prospective teachers; in this manner Union County has been able to hire some of the system’s most effective teachers.  Existing programs need to be analyzed to determine their effectiveness. We need to ensure that other resources used are research-based prior to implementation.  We need to involve the health community more in the safety needs of the students in the system.  This has been facilitated through the school system’s receipt of the Coordinated School Health Grant.  The school system via the School Health Coordinator and cooperation from local community officials and volunteers hosted a Remote Area Medical (RAM) Clinic at Union County High School in November, 2009.  Although a Systemwide Federal Programs Committee was in place during school year 2005-2006 that was composed of parents, school representatives, students, teachers and other staff, and though there was frequent communication with our No Child Left Behind Consultant, there was not a Title IV-A committee composed of state and local government representatives, community-based organizations, and medical, mental health, and law enforcement professionals.  This was corrected beginning with school year 2006-2007.  A committee has been formed to make provision for meaningful and ongoing consultation to seek advice regarding how best to coordinate LEA activities with other related strategies, programs, and activities being conducted in the community.  Meetings have been conducted as funding/needs dictate.  This committee gives input into how sixty percent of Title IV funds are spent on prevention/intervention activities as determined by a Title IV survey completed by the schools. (The Director of Schools chose for forty percent of the ’10 Title IV-A allocation on the partial salary and benefits of an SRO for the Title I schools.)  
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ORGANIZATIONAL REFLECTIVE QUESTIONS

The completed Organizational gap analysis should enable the Systemwide Leadership Team to answer the following reflective questions relative to instructional practices.

	Organizational Reflective Questions - Narrative Response Required

	Are we providing equity and adequacy to all our schools?

Sixty-seven percent of survey respondents say that the school system does provide equity and adequacy to all our schools.  All schools are afforded flexibility in site-based management to the extent allowed by available funds in light of the school system beliefs, mission, and shared vision which define the purpose and direction for the school system and schools.


	Organizational Reflective Questions - Narrative Response Required

	Are we targeting funds and resources effectively to meet the needs of our schools?

Sixty-three percent of survey respondents say that the school system does target funds and resources to effectively meet the needs of our schools.  Small class sizes are afforded each school through the employment of an adequate number of certified personnel.  An adequate number of administrators and SROs for each school provide a safe and orderly environment.




	Organizational Reflective Questions - Narrative Response Required

	Based on the data, are we accurately meeting the needs of students in our schools?

Seventy-five percent of survey respondents say we are accurately meeting the needs of students in our schools, based on the data.  This would seem to reflect a strong positive climate with relation to the present organizational structure.


TCSPP TEMPLATE 4.4d TC "TCSPP TEMPLATE 4.4d" \f E \l "4" 
ORGANIZATIONAL SUMMARY QUESTIONS


The following summary questions are related to Organization.  They are designed as a culminating activity for your self-analysis, focus questions discussions, and findings regarding this area.

	Organizational Summary Questions- Narrative Response Required

	What are our major strengths and how do we know?

All of our schools are afforded site-based management.  Systemwide staff members are knowledgeable of and adhere to special education/No Child Left Behind laws.  All para-professional personnel are highly qualified, and all teachers of core courses are highly qualified teachers.  Parents of students with disabilities are included in annual IEP meetings to assist in planning for needs during the upcoming year as well as on systemwide planning committees.  Parent training, dissemination of other information, and parent surveys are used to provide information to parents of students with disabilities.  All students (including students with disabilities and homeless students) are assisted in the attainment of academic and Career-Technical (CTE) skills through non-discriminatory programs and practices.  Grants and other resources are in place to supplement the school system organization.  The number of administrators/SROs in place provides a safe environment for student learning.  Seventy-five percent of teachers as indicated by survey feel that we are meeting the needs of students in our schools.  The organizational processes in place increase the opportunity for success in teaching and learning at all schools and promote effective time-on-task for all students.




	Organizational Summary Questions- Narrative Response Required

	What are our major challenges and how do we know?  Place in prioritized order, based on data from Component 3.

1.  We need to assign personnel and evaluate organizational structures using effective research-based practices of high performing schools rather than subjective criteria (i.e., prepare students for transition from elementary to middle school and middle to high school per Component 3).

2.  We need more training/staff development in scientifically research-based organizational practices for administrative/school staffs (i.e., prepare students for transition from elementary to middle school and middle to high school per Component 3).

3.  We need to involve more stakeholders in decisions of organizational structure (i.e., improve community and parent involvement per Component 3). 




	Organizational Summary Questions- Narrative Response Required

	How will we address our challenges? 

1.   We will assign personnel and evaluate organizational structures using effective research-based practices of high performing schools rather than subjective criteria.

2.  We will provide more training/staff development in scientifically research-based organizational practices for administrative/school staffs.

3.  We will involve more stakeholders in decisions of organizational structure.



COMPONENT 5

COMPREHENSIVE SYSTEMWIDE ACTION PLAN DEVELOPMENT

TCSPP TEMPLATE 5.1
 TC "TCSPP TEMPLATE 5.1" \f F \l "4" 
	GOAL 1 – Action Plan Development

	Template 5.1 – (Rubric Indicator 5.1)                                                                                                                                                                        Revised DATE: December 17, 2009               

	Section A –Describe your goal and identify which need(s) it addresses.  (Remember that your previous components identified the strengths and challenges/needs.)

	Goal
	Increase high school graduation rate to 84% for Spring 2010 for all students (including the economically disadvantaged, Caucasian, African-American, Hispanic, Native American, Asian/Pacific Islander, LEP/ELL, male/female, skill proficiency for CTE students, and students with disabilities). 

	Which need(s) does this Goal address?
	Component 3, Prioritized Goal # 1 [Improve high school graduation rate (including number of general high school diplomas for students with disabilities and skill proficiency for CTE concentrators)].

	How is this Goal linked to the system’s Five-Year Plan?
	To provide additional scientifically research-based professional development to enable teachers to analyze data and use this information in the classroom to increase student academic achievement; increase the number of special needs students that are CTE concentrators that receive regular education diplomas-- Component 4, Templates 4.1d (Challenges #1, #2); to match teaching strategies to student learning differences; increase availability/utilization of scientifically research-based instructional/technological materials countywide Pre-K to 12 to increase student academic achievement--4.2d (Challenges #1, #2); acquire more scientifically research-based assessment instruments for use in middle/high school; increase training for school personnel in effective administration/use of assessment instruments/data to enhance instructional decisions to increase student academic achievement; provide training not only in use of assessment data but in data analysis as well to facilitate the immediate use of data to drive instruction to increase student academic achievement--4.3d (Challenges #1, #2, # 3); to create a greater culture of elevated expectations

	ACTION STEPS – Template 5.2 – (Rubric Indicator 5.2)
	IMPLEMENTATION PLAN – Template 5.3 – (Rubric Indicator 5.3)

	Section B – Descriptively list the action you plan to take to ensure you will be able to progress toward your goal.  Action steps are strategies and interventions which should be scientifically based where possible and include professional development, technology, communication, and parent and community involvement initiatives within the action steps of each goal.
	Section C – For each of the Action Steps you list, give timeline, person(s) responsible, projected cost(s)/required resources, funding sources, evaluation strategy and performance results/outcomes.  (For Evaluation Strategy, define how you will evaluate the action step.)

	
	Timeline
	Person(s) Responsible
	Required Resources
	Projected Cost(s) & Funding Sources
	Evaluation Strategy
	Performance Results / Outcomes

	Action Step
	Continue to acquire additional academic assessment instruments for the middle and high school


	Continuing  School Year 2010-2011
	Elementary and Secondary Supervisors of Instruction; Special Education, Federal Programs, CTE Supervisors 
	Estimated $50,000 or less, dependent upon assessment purchased
	Combination of special education, federal programs, CTE, and general purpose funds
	Assessment schedule; financial records reflecting purchases; CTE student competency profiles
	Increased TCAP, Gateway, and End of Course Test Scores; Increased graduation rates; Increased CTE Competency Scores

	Action Step
	Continue training and implementation of data teams for Pre-K through grade 12


	School Year 2010-2011
	Professional Develop-ment Coordinating Teacher 
	$5,000 presenters/sup-plies and materials
	Combination of special education, federal programs, CTE, and general purpose funds
	                                            Sign-in sheets, agendas, evaluation forms, summaries of assessed data

	Increased TCAP, Gateway, and End of Course Test Scores; Increased graduation rates; Increased CTE Competency Scores

	Action Step
	Hold parent meetings with incoming 9th graders to explain graduation requirements/send letters to parents who do not attend.


	February, 2010
	Secondary Supervisor,  Gear-Up Facilitator 
	None
	None
	Sign-in sheets of parents attending
	Increase in number and percentage of students passing freshman courses, Increased graduation rate

	Action Step
	Meet with at-risk students to establish a plan for graduation
	August 2010 to May 2011
	Secondary Supervisor
	None
	None
	Written plans
	Increased graduation rate

	Action Step
	Utilize the Gear-Up Grant to target at-risk students
	August 2010 to May 2011
	Gear Up Facilitator


	$50,000 for salary/travel
	Gear-Up Funds
	Graduation rate of at-risk students
	Increased graduation rate

	Action Step
	Introduce and train teachers in use of TVAAS site data.
	August 2010
	Professional Develop-ment Coordinating Teacher

	$10,000.00 for subs for teachers
	Title I, Title II-A and Local Funds
	Agendas and sign-in sheets for training
	Increase in TVAAS and achievement scores

	Action Step
	Send a team of academic, special education, CTE instructors to Gateway Institute who will return and train other high school faculty 
	July 2010
	CTE Supervisor
	$12,000.00
	Combination of special education, federal programs, CTE, and general purpose funds
	Gateway scores for all student subgroups; sign-in sheets and PD agendas for in-county teacher training 
	Increased Gateway scores; Increased CTE Competency Scores


TCSPP TEMPLATE 5.1

	GOAL 2 – Action Plan Development

	Template 5.1 – (Rubric Indicator 5.1)                                                                                                                                                                        Revised DATE: December 17, 2009               

	Section A –Describe your goal and identify which need(s) it addresses.  (Remember that your previous components identified the strengths and challenges/needs.)

	Goal
	The percentage of all students (including the economically disadvantaged, male/female, Caucasian, African-American, Hispanic, Native American, Asian/Pacific Islander, LEP/ELL, CTE students, and students with disabilities) in Grades 3-8 testing proficient/advanced on the Spring 2010 TCAP will be at least 96% in math and 96% in reading and increase student performance on Writing Assessment scores to meet or exceed the state standard of 4.0. 

	Which need(s) does this Goal address?
	Component 3, Prioritized Goal # 2 [Increase student achievement in reading/language arts and mathematics for all students (including students with disabilities) by providing remedial/enrichment exercises targeting below proficient, proficient, and advanced students.] 

	How is this Goal linked to the system’s Five-Year Plan?
	To increase the amount of time spent in teaching reading and math courses countywide to more adequately address the needs of below proficient/proficient/advanced student achievement levels to increase student academic achievement—Component 4, Templates 4.1d (Challenge # 3); train school personnel not only in the use of assessment data but in data analysis as well to facilitate the immediate use of data to drive instruction to increase student academic achievement; use data to create courses to more effectively address the needs of below proficient/proficient/advanced students to increase student academic achievement—4.3d Challenges # 3, # 4)

	ACTION STEPS – Template 5.2 – (Rubric Indicator 5.2)
	IMPLEMENTATION PLAN – Template 5.3 – (Rubric Indicator 5.3)

	Section B – Descriptively list the action you plan to take to ensure you will be able to progress toward your goal.  Action steps are strategies and interventions which should be scientifically based where possible and include professional development, technology, communication, and parent and community involvement initiatives within the action steps of each goal.
	Section C – For each of the Action Steps you list, give timeline, person(s) responsible, projected cost(s)/required resources, funding sources, evaluation strategy and performance results/outcomes.  (For Evaluation Strategy, define how you will evaluate the action step.)

	
	Timeline
	Person(s) Responsible
	Required Resources
	Projected Cost(s) & Funding Sources
	Evaluation Strategy
	Performance Results / Outcomes

	Action Step
	Continue to expand the principles of Reading First to all fourth and fifth grade classes and provide training in assessment of data to guide instruction in reading intervention.
	School Year 2010-2011
	Systemwide Coordinating Reading Teacher, Curriculum Team, Instructional Supervisors, RtI Coordinating Teacher 
	$100,000 for intervention materials/professional development for teachers/administrators
	Combination of special education, federal programs, and general purpose funds
	Financial records reflecting purchase of materials; schedules, sign-in sheets, agendas for professional development
	Increase in reading TVAAS/achievement scores

	Action Step
	Acquire intervention/RtI materials for math instruction in grades K-8
	School Year 2010-2011
	Curriculum Supervisors 
	$100,000 for intervention materials/professional development for teachers/administrators
	Combination of special education, federal programs, and general purpose funds
	Financial records reflecting purchase of materials, inventories 
	Increase in math TVAAS/achievement scores

	Action Step
	Provide high quality, on-going staff development in reading incorporating the 3-Tier reading model and the five components of effective reading instruction grades K-8
	School Year 2010-2011
	Federal Programs Supervisor,
Curriculum

Supervisors,
Professional Develop-ment Coordinating Teacher, Curriculum Team
	$50,000
	Title I-A, Title II-A, SPED, and General Purpose funds
	Sign-in sheets, evaluation surveys
	Increase in reading TVAAS/achievement scores grades K-8

	Action Step
	Classroom teachers will meet with special education teachers to review progress and plan for improving instruction for students with disabilities twice each grading period
	School Year 2010-2011
	Curriculum Supervisors,

Special Education Supervisor 
	None
	None
	IEP forms, teacher notes documenting meetings
	Increase in  TVAAS and achievement scores for students with disabilities

	Action Step
	Training will be provided in gender-equitable teaching methods, techniques, and practiced.
	School Year 2010-2011
	Professional Develop-ment Coordinating Teacher
	$3,000
	Title I, Title II-A; Title VI-B-2
	Sign-in sheets, evaluation surveys
	Decreased gap between male/female TVAAS and achievement scores


	Action Step
	Increase the amount of time on writing for grades K-12.
	School Year 2010-2011
	Curriculum
Supervisors, Curriculum Team
	None
	None
	School schedules
	Writing Assessment Scores


	Action Step
	Provide professional development on teaching writing skills
	School Year 2010-2011
	Professional Develop-ment Coordinating Teacher 
	$25,000
	Title I, Title II-A; Special Education funds
	Sign-in sheets, evaluation surveys
	Writing Assessment Scores




TCSPP TEMPLATE 5.1

	GOAL 3 – Action Plan Development

	Template 5.1 – (Rubric Indicator 5.1)                                                                                                                                                                        Revised DATE: January 4, 2010               

	Section A –Describe your goal and identify which need(s) it addresses.  (Remember that your previous components identified the strengths and challenges/needs.)

	Goal
	The percentage of students attaining proficient/advanced scores on the state mandated assessment instruments will increase at a minimum of 1% per school year for all students (including economically disadvantaged, Caucasian, male/female, African-American, Hispanic, Native Americans, Asian/Pacific Islander, LEP/ELL, CTE students and students with disabilities) in grades 6 and 9 due to improved preparation of students to enter middle and high school and increased parental involvement.

	Which need(s) does this Goal address?
	Component 3, Prioritized Goal # 3 (Prepare students for transition from elementary to middle and middle to high school.)  Component 3, Prioritized Goal # 4 (Improve Community and Parent Involvement.) 

	How is this Goal linked to the system’s Five-Year Plan?
	Target funds/resources to more effectively meet the curricular needs (incorporating technology) of all schools by improving community and parent involvement—Component 4, Templates 4.1d Challenge # 4; Improve community and parent involvement by including more stakeholders in decisions of organizational structure—4.4d Challenge # 3; To assign personnel and evaluate organizational structures using effective research-based practices of high-performing schools rather than subjective criteria to more effectively prepare students for transition from elementary to middle school and middle to high school—Component 4, Templates 4.4d Challenge # 1); to provide more training/staff development in scientifically research-based organizational practices to enable administrative/school staffs to more effectively prepare students for transition from elementary to middle school and middle to high school—Component 4, Templates 4.4d Challenge # 2 

	ACTION STEPS – Template 5.2 – (Rubric Indicator 5.2)
	IMPLEMENTATION PLAN – Template 5.3 – (Rubric Indicator 5.3)

	Section B – Descriptively list the action you plan to take to ensure you will be able to progress toward your goal.  Action steps are strategies and interventions which should be scientifically based where possible and include professional development, technology, communication, and parent and community involvement initiatives within the action steps of each goal.
	Section C – For each of the Action Steps you list, give timeline, person(s) responsible, projected cost(s)/required resources, funding sources, evaluation strategy and performance results/outcomes.  (For Evaluation Strategy, define how you will evaluate the action step.)

	
	Timeline
	Person(s) Responsible
	Required Resources
	Projected Cost(s) & Funding Sources
	Evaluation Strategy
	Performance Results / Outcomes

	Action Step
	Establish Freshman Academy at Union County High School
	School Year 2010-2011
	High School Redesign Grant System Contact;  Secondary Curriculum Supervisor, Curriculum Team
	$50,000 Training for Freshman Academy Faculty and High School Administrators; $100,000 materials and supplies 
	High School Planning and Redesign Grant Funds
	Number of freshman passing courses, class schedules
	Increased freshman  student achievement 

	Action Step
	Ensure inclusion of at least one parent, one student, and one community stakeholder on each school/systemwide committee established


	School year 2010-2011
	Members of Board of Education; Director of Director of Schools; Central Office Supervisors 
	N/A
	N/A
	Sign-in sheets, agendas, minutes of meetings
	Increased parental involvement

	Action Step
	Conduct 6th and 9th grade orientation sessions for all 5th and 8th graders
	Winter and Spring of Each School Year
	Curriculum Supervisors
	Written information for students and parents (course requirements, school handbooks, enrollment information, etc.)
	$5,000 general purpose funds
	Completed student schedules, school documentation of meetings
	Increase in number of courses passed by  6th grade and freshman students 

	Action Step
	Construct Paulette Elementary School and Additions to Big Ridge, Luttrell, and Sharps Chapel Elementary Schools

	School Year 2010-2011
	Director of Schools; Members of the board of education; Union County Commission


	Construction funds; property
	$10,000,000 Qualified School Construction Bonds, Local Government Funds
	Sign-in sheets, agendas of committee meetings; minutes reflecting findings; at least bi-monthly reports at school board meetings recorded in board minutes; building plans; invoices and statements of construction costs
	New and improved facilities

	Action Step
	Submit all proposed plans/curricula to the technology department for input into ways that technology can be utilized to facilitate instruction.
	Continuing SY 2010-2011
	Curriculum Supervisors,Technology Technicians, Network Administra-tor, Curriculum Team
	None
	None
	Written suggestions, Lesson plans reflecting inclusion of technology, inventory of technology
	Increase in use of technology by teachers during instruction


TCSPP TEMPLATE 5.1

	GOAL 4 – Action Plan Development

	Template 5.1 – (Rubric Indicator 5.1)                                                                                                                                                                        Revised DATE: December 17, 2009               

	Section A –Describe your goal and identify which need(s) it addresses.  (Remember that your previous components identified the strengths and challenges/needs.)

	Goal
	ACT scores for all participating students (including economically disadvantaged, Caucasian, African-American, Hispanic, Native American, Asian/Pacific Islander, LEP/ELL, male/female, CTE students and students with disabilities) will meet or exceed 21, the score needed to receive the HOPE Scholarship. 

	Which need(s) does this Goal address?
	Component 3, Prioritized Goal # 5 (Increase ACT scores for all participating students (including white, Hispanic, African-American, Native American, Asian/Pacific Islander, economically disadvantaged, students with disabilities, Limited English Proficient, Female/Male, Migrant, Non-Migrant, and displaced students).



	How is this Goal linked to the system’s Five-Year Plan?
	Provide additional scientifically research-based professional development to enable teachers to analyze data and use this information in the classroom to improve student achievement (i.e., to improve graduation rate and ACT scores)—Component 4.1d, Challenge # 1; Match teaching strategies to student learning differences (i.e., improve graduation rate and ACT scores)—Component 4.2d, Challenge # 1; Increase the availability and utilization of scientifically research-based instructional and technological materials countywide Pre-K-12 to improve student academic achievement (i.e., improve graduation rate and ACT scores)—Component 4.2d, Challenge # 2; More scientifically research-based assessment instruments need to be acquired for use in the middle and high schools (and in math at all grade levels) to lead to increased student academic achievement (i.e., improve graduation rate and ACT scores)—Component 4.3d, Challenge # 1; School personnel need more training on effective administration and use of assessment instruments/data to enhance instructional decisions to improve student academic achievement (i.e., improve graduation rate and ACT scores)—Component 4.3d, Challenge # 2.



	ACTION STEPS – Template 5.2 – (Rubric Indicator 5.2)
	IMPLEMENTATION PLAN – Template 5.3 – (Rubric Indicator 5.3)

	Section B – Descriptively list the action you plan to take to ensure you will be able to progress toward your goal.  Action steps are strategies and interventions which should be scientifically based where possible and include professional development, technology, communication, and parent and community involvement initiatives within the action steps of each goal.
	Section C – For each of the Action Steps you list, give timeline, person(s) responsible, projected cost(s)/required resources, funding sources, evaluation strategy and performance results/outcomes.  (For Evaluation Strategy, define how you will evaluate the action step.)

	
	Timeline
	Person(s) Responsible
	Required Resources
	Projected Cost(s) & Funding Sources
	Evaluation Strategy
	Performance Results / Outcomes

	Action Step
	Provide teachers with professional development in ACT strategies
	Fall 2010
	Professional Develop-ment Coordinating Teacher
	$2,000 for cost of training
	Title II-A
	Sign-in sheets, agendas, minutes of meetings
	Increased ACT scores

	Action Step
	Make ACT prep course and tutoring available to students
	School Year 2010-11
	Secondary Curriculum Supervisor
	$40,000 for teacher salary
	Local funds
	High school schedule, student roster
	Increased ACT scores

	Action Step
	Train teachers to teach vocabulary within the content areas in all secondary grades


	August 2010
	Professional Develop-ment  Coordinating TEacher
	$2,000 for cost of training
	Title II-A
	Sign-in sheets, agendas, minutes of meetings; observations indicating vocabulary being taught
	Increased ACT scores

	Action Step
	Make on-line ACT prep course available to students


	January 2011
	Technology Technician
	Estimated $5,000 for cost of on-line course
	Local funds
	Log of student use of on-line ACT course
	Increased ACT scores

	Action Step
	Provide classroom resources in the area of reading strategies, writing strategies, basic skill resources, Gateway/EOC resources, and additional software
	School Year 2010-11
	High School Redesign Grant System Contact;  Secondary Curriculum Supervisor, Curriculum Team
	$50,000
	High School Redesign Grant
	ACT scores
	ACT scores 
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